UNIT 6
History and government
I. History
A. Chronology

Summary of task functions & teaching focus
	Task
	Function
	Teaching focus

	1. Family history
	Priming
	· Ss engage in task and reflection to prepare for reading and analysis. 

	2. Chronology
	Target
	Ss practise

· Reading informational texts for specific information;
· Activating prior knowledge for translation;
· Comparing informational texts for categorical information. 

	3. Language work
	Linguistic analysis
	· Ss conduct text analysis to identify features of chronology.

	4. A family chronology
	Extension
	· Ss apply structure and language learned to writing.


 
Family history
Brainstorming
Suggestions for task administration

· Ss usually look at history from state or world level. This task asks ss to look at history from a different level and from the perspective of a writer instead of a reader. 
· The teacher should put a time limit to the task.
Key:
[Open discussion. The following provides an example.]
	
	What to include
	What to exclude
	Reason(s)

	For me
	major achievements, marriages, births, education, job change, relocation
	chores, personal preference, failures


	1. How we would like to be remembered

2. What lessons we would like to teach our children

3. What we consider important to our lives

	For my group
	Failure and lessons learned, family members and relationship
	chores, love history, private life of some members
	



Suggestions for task administration

· These tasks aim to ask ss to compare different chronologies for categorical information. The teacher needs to balance between detailed information and structural information. If ss are interested in knowing details, direct them to work on those at home.

· The reading task on Chinese chronology is a scanning task. Put a time limit to the task to force ss to speed up.
· The world chronology translation task could be challenging. Ask ss to focus on getting the events right based on their world knowledge instead of on language details. The teacher should prepare beforehand on the events in case the ss have questions. 

· Tasks on the world chronology (1910s) involve scanning, reading and comparison. Ss might be prepared to slow down and compare at this point. The teacher should allow ss some time for discussion. 
· The viewing task on 6000 years of world history provides an extreme example of a different perspective. 

· The input in this task series includes a lot of information. It would be advisable to ask ss to spend some time reviewing the details to learn words and expressions. 
Reference key:
1. Chinese chronology (1644–1949)—pair work
1 Prediction

[Open discussion] 
Event 1: 鸦片战争 the Opium War

Event 2: 辛亥革命The Revolution of 1911; end of the Qing Monarchy

Event 3：五四运动 May Fourth Movement


2 Reading for information
For Student A

1) Qing, 267 years
2) Empress Cixi; she was in power for 47years
3) Ming General Zheng Chenggong; one year
4) 1840–1842; Treaty of Nanjing 

5) 1853, Nanjing; 11 years (till 1864)

For Student B

6) 1900；Boxer Rebellion against foreigners, suppressed by forces of 8 nations

7) 1904 Russo-Japanese war over Korea and northeast China; Russian defeat. Japan gains Lüshun Port and control over northeast China and Korea.
8) 1912

9) 1934–1935 
10) 1937–1945

Note:

The original chronology, published by a foreign press, adopts the Wade-Giles spelling system. This publication has adapted most of the spellings of proper names in pinyin according to the related publishing regulations in China. The following lists samples of both. It might be worthwhile to inform ss of the difference in foreign publication. 
	Person’s name
	Place name
	Other names

	Wade-Giles
	Pinyin
	Wade-Giles
	Pinyin
	Wade-Giles
	Pinyin

	Cheng Chin
	Zheng Jing
	Nanking
	Nanjing
	Ching
	Qing

	Cheng K’e-shuang
	Zheng Keshuang
	Tientsin
	Tianjin
	T’aiping
	Taiping

	Tze Hsi
	Cixi
	Peking
	Beijing
	
	

	K’ang You-wei
	Kang Youwei
	Kiaochow
	Jiaozhou
	
	

	Yuan Shih-K’ai
	Yuan Shikai
	Kwangchowwan
	Guangzhouwan
	
	

	
	
	Yenan
	Yan’an
	
	

	
	
	Kiangxi
	Jiangxi
	
	


3 Discussion

1) Yes.
2) a. Political upheavals—wars, revolts, power change

b. International affairs

c. Territory change

d. Milestones of political leaders

   3) a. 新文化运动 New Culture Movement 白话文运动 Vernacular Language Movement

     b. 废除科举   Abolition of the Imperial Examination
     c. 禁止缠足   Foot binding banned    

   4）Opium War, War of Resistance Against Japan(Anti-Japanese War), establishment of the People’s Republic of China
2. World chronology(1600–1939) —reading
2 Translation

WORLD CHRONOLOGY (1600–1939)

1605 A group of Catholics in London, led by Guy Fawkes, conspire to blow up Parliament盖伊•福克斯领导一群天主教徒企图炸掉议会
1616 Establishment of Qing Dynasty清朝建立
1640
English Revolution英国革命
1649
Charles l of Britain beheaded查理一世被处决
1687
Newton states “law of gravity”牛顿发现万有引力定律
1688–1689
Glorious Revolution; English Parliament issues Bill of Rights: constitutional monarchy established in Britain 光荣革命；英国议会发布《权利法案》，英国实行君主立宪。
1701
Invention of seed drill by Jethro Tull  Jethro Tull发明播种机
1773
Boston Party, protest by citizens of Boston against British Parliament’s Tea Act 波士顿茶党事件，波士顿居民反对英国议会的茶叶法案
1776    Declaration of Independence by the United States; Adam Smith publishes The Wealth of Nations 美国《独立宣言》；亚当斯密发表《国富论》
1789    Beginning of French Revolution 法国大革命开始
1804 Napoleon proclaimed Emperor of France 拿破仑成为法兰西第一帝国皇帝
1815   Battle of Waterloo; Napoleon defeated and exiled to St Helena. 滑铁卢战役; 拿破仑战败，流放圣赫勒拿岛
1848    Publication of The Communist Manifesto《共产党宣言》发表
1851    Beginning of Taiping Uprising in China太平天国运动开始
1853–1856
Crimean War between Russia and the allied powers of Turkey, Britain, France and Sardinia 俄国与奥斯曼帝国、英国、法国、撒丁王国进行克里米亚战争
1854    The Charge of the Light Brigade. Infamous episode during the Crimean War轻骑兵进击，克里米亚战争中恶名昭彰的一幕
1857–1858 
Indian Mutiny. Revolt by native soldiers of the British East India Company against British rule in India 印度兵变，东印度公司的本土士兵反英暴动
1861 Abraham Lincoln inaugurated as president of the United States; American Civil War 
林肯就职美国总统；美国南北战争
1863 
 Battle of Gettysburg, important battle in American Civil War at which the Union army fatally defeated   the Confederate army葛底斯堡战役，美国南北内战中北军击败南军的关键战役
1865 Assassination of Lincoln林肯遇刺
1900 Boxer Uprising in China义和团运动
1911    Revolution led by Sun Yat-sen overthrows Qing Dynasty 孙中山领导革命推翻清朝
1912    Republic of China proclaimed中华民国成立
1914
Beginning of World War I 第一次世界大战开始
1915
Einstein states “general theory of relativity”爱因斯坦发表广义相对论
1917 
October Revolution; Bolsheviks seize power in Russia十月革命，布尔什维克在俄国夺权
1918 
Germany signs Armistice; World War 1ends 德国签订停战协议，一战结束
1919    Indian leader Mohandas Karamchand (Mahatma) Gandhi begins the movement against the British rule of May Fourth Movement in China 印度领袖甘地领导反英运动；中国五四运动
1921  Founding of the Chinese Communist Party中国共产党成立
1922 
 Union of Soviet Socialist Republics established苏联成立
1929 
 Beginning of “The Great Depression” in industrialized world, “Wall Street Crash”华尔街股灾，工业国家进入大萧条
1939
   Beginning of World War II二战开始
3 Group discussion

1) UK, US, China, India, Russia, Turkey, Germany, France and Sardinia

2) Political upheavals, scientific and technology breakthroughs, milestones of social studies (Publication of The Communist Manifesto, Adam Smith publishes The Wealth of Nations) economic milestones (Beginning of the “Great Depression”)
3) [open discussion] add: Establishment of the US government, US constitution; second industrial revolution; Famine of Finland, Darwin’s evolution theory etc. 
delete: Guy Fawkes, Light Brigade, Taiping Tianguo, Assassination of Lincoln

[Ask ss to come up with their own standards]

d) No. 

   a. narrow geographical coverage

   b. too much focus on big European powers

   c. unclear standards of events selection with some important events missing.
2. World chronology (1910s)—reading &comparing
1) Mexico, South Africa, Portugal, Japan, Korea, Montenegro, Albania, Libya, Morocco, Nicaragua, Austria, Egypt, Panama, Haiti, Armenia, Ireland, Poland, Ukraine,  Belarus, Iceland, The State of Slovenes, Croats and Serbs, Palestine, Yemen, Azerbaijan, Estonia
2) Mostly as the first event of the year
3) Yes. 
a. Literature: Deaths of Leo Tolstoy and Mark Twain. The first Pulitzer Prizes are awarded.
       b. Nature: Halley’s Comet returns; Martha, last known passenger pigeon, dies.

       c. Exploration: Roald Amundsen first reaches the South Pole
       d. Social development: Triangle Shirtwaist Factory fire results in the deaths of 146 workers and leads to sweeping workplace safety reforms. The implementation of daylight saving time
       e. Tragic event: Sinking of the RMS Titanic
       f. Music: The Rite of Spring infamously premiers in Paris

       g. construction: Panama Canal

4) [open discussion] The 1910s chronology provides a more comprehensive picture to what happened during the decade. Readers might find the decade more interesting to read and easier to make reference to. For countries, it is fairer because it is not merely about superpowers in the world. The disadvantage is that it includes too much information.
When we read a chronology, we are reading presentations of events selected and filtered by the writers. If we keep reading about chronologies focusing on wars and politics, we might be under the impression that these are the only important events in history. That is why it is important to think of perspective and selection when reading. 

5) [open discussion] 

 
a. what are my standards of event selection: should I focus on political events? Shall I include more social, economic and cultural events? 

b. How can I be fair in my selection: Are women and other minority groups represented in my writing?


c. How can I be less biased in my presentation: Do I take sides? Do I use words with strong connotations?
4. 6,000 years of world history—viewing
Key:
1 [open discussion]
a. English Revolution

b. Newton states “law of gravity”
c. World War I

d. Einstein states “general theory of relativity”
e. World War II

2  The video maker focuses on cultural issues: religion and school of thoughts 
 
Language work
· Assign the task as homework.
1 The language used in a chronology is very similar to that of newspaper outlines.  Its features include:

a. Syntactic structure used as an entry

· Entries are in mixed NP and NP + VP patterns.

· In some cases the verb is converted into a noun,

e.g. 
“End of Opium War” instead of “Opium War ends”.

· The VP is omitted when it is inferrable from the subject NP, e.g. “Treaty of Nanjing” rather than “Treaty of Nanjing is signed”

b. Tense

… The historic present tense is used.

c. Omission
· The article is generally omitted.

· The auxiliary verb “to be” is omitted.

· The conjunction is omitted between phrases or sentences describing consecutive events; a punctuation (“,” “:” or “;”) is used.

· A subject NP shared by two or more consecutive sentences is omitted from the second time on, e.g.
“Yuan Shikai abdicates, dies same year”


d. Tone
· Normally a neutral phrase is preferred to one with strong attitudinal connotation, e.g. “Yuan Shikai proclaims himself emperor” rather than “Yuan Shikai usurps the throne”.

2  Yes.


A family chronology

· Ask ss to think about the assignment or use this as project. It is important that they come up with standards for event selection and be aware of their own bias.

B  Historical events
Summary of task functions & teaching focus
	Task
	Function
	Teaching focus

	1. What do you know about the Taiping Heavenly Kingdom?
	Priming
	· Ss activate prior knowledge to prepare for target task. 

	2. Taiping Heavenly Kingdom
	Target
	Ss practise

· Listening to a conversation over a historical event for main ideas and specific details;
· Listening for speakers’ attitude towards an event;
· Distinguishing facts and opinions. 

	3. Language work
	Linguistic analysis
	· Ss conduct text analysis to identify markers of speakers’ attitude.

	4. The Opium Wars
	Consolidation
	· Ss apply skills learned to analyse a text for a writer’s attitude. 


Discussion
Suggestions for task administration

· Ask ss to write down some facts if they can recall them from their high school textbooks or reading. If they don’t, ask them to jot down a few words of general impression on the event. 
Reference key:
1. 5 Ws: who, when, where, what, why

2. Pseudo-religious background

3. Social policies

4. Corruption

5. Impact on Ming Dynasty

Taiping Heavenly Kingdom
Suggestions for task administration

· Play the clip twice and ask ss to listen for main ideas and specific details. Remind ss that fill in on word for each blank.

· Ss may find it interesting to distinguish facts and opinions. It is fine for them to argue about it. Direct them to stay their reasons of support instead of restating their opinions.

· Combine the listening for attitude task with language work. Remind ss of emotional connotations of words they have learned about in Unit 1(Page 23).
Key:
1. Listening for gist

1) An English person and a Chinese person; the latter is probably a tour guide, though they could just be friends on the same tour.

2) Nanjing.
2. Listening for details

1
1) Taiping Movement; uprising; Qing

2) 1850; 1864

3) Hong Xiuchuan; Jesus Christ’s; God

4) had to do; religious; political

5) discontent; Qing; famines; southern

6) 1851; Guangxi

7) 1853; Taiping; Nanjing; kingdom
8) Taiping; worshipped
9) Taiping; private ownership; land; women; equal

10) leaders; power

11) uprising / movement; 1864

12) general; Gordon helped

13) Taiping Uprising//Kingdom; weaknesses; impotence; corruption

2 All 13 statements except Nos. 4, 5 and 13 are facts.  No. 10 may be considered either fact or opinion, or a mixture of both.  No. 4 is also a mixture in that the first half is fact while the second half is opinion.

3 No. Chronology is usually about facts. 
Note: Facts vs. Opinions (http://writing.colostate.edu/guides/teaching/co300man/pop12d.cfm)
	Distinguishing Between Fact, Opinion, Belief, and Prejudice
When forming personal convictions, we often interpret factual evidence through the filter of our values, feelings, tastes, and past experiences. Hence, most statements we make in speaking and writing are assertions of fact, opinion, belief, or prejudice. The usefulness and acceptability of an assertion can be improved or diminished by the nature of the assertion, depending on which of the following categories it falls into: 

A fact is verifiable. We can determine whether it is true by researching the evidence. This may involve numbers, dates, testimony, etc. (Ex.: "World War II ended in 1945.") The truth of the fact is beyond argument if one can assume that measuring devices or records or memories are correct. Facts provide crucial support for the assertion of an argument. However, facts by themselves are worthless unless we put them in context, draw conclusions, and, thus, give them meaning. 

An opinion is a judgment based on facts, an honest attempt to draw a reasonable conclusion from factual evidence. (For example, we know that millions of people go without proper medical care, and so you form the opinion that the country should institute national health insurance even though it would cost billions of dollars.) An opinion is potentially changeable--depending on how the evidence is interpreted. By themselves, opinions have little power to convince. You must always let your reader know what your evidence is and how it led you to arrive at your opinion. 

Unlike an opinion, a belief is a conviction based on cultural or personal faith, morality, or values. Statements such as "Capital punishment is legalized murder" are often called "opinions" because they express viewpoints, but they are not based on facts or other evidence. They cannot be disproved or even contested in a rational or logical manner. Since beliefs are inarguable, they cannot serve as the thesis of a formal argument. (Emotional appeals can, of course, be useful if you happen to know that your audience shares those beliefs.) 

Another kind of assertion that has no place in serious argumentation is prejudice, a half-baked opinion based on insufficient or unexamined evidence. (Ex.: "Women are bad drivers.") Unlike a belief, a prejudice is testable: it can be contested and disproved on the basis of facts. We often form prejudices or accept them from others--family, friends, the media, etc.--without questioning their meaning or testing their truth. At best, prejudices are careless oversimplifications. At worst, they reflect a narrow-minded view of the world. Most of all, they are not likely to win the confidence or agreement of your readers. 

(Adapted from: Fowler, H. Ramsey. The Little, Brown Handbook. Boston: Little, Brown, 1986.) 


3. Listening for attitudes
1) d is the answer.  Some ss may say apart from d, b also has some truth.  Let ss argue if they want to, but the Chinese speaker in fact cannot be considered definitely “biased”. [Ask ss to provide evidence in the language work that follows]
2) [open discussion]. It depends on the event and the occasion. Any person is entitled to his/her opinions; but we might adjust our attitude of presentation to different audience.
3) a & e.


Language work
· Some ss may find it difficult to identify tone of a statement. Ask them to paraphrase the statement with different intentions and compare the paraphrased statements for tones. 

Note:

Derogatory: showing strong disapproval and not showing respect

Ironic: 1) showing that you really mean the opposite of what you are saying, expressing irony
      2) (of a situation)strange or amusing because it is very different from what you expect. E.g. It’s ironic that she became a teacher-she used to hate school.

Key: 

	Expression
	What it refers to
	Speaker
	Attitude

	uprising
	Taiping Movement
	Chinese
	favorably biased

	revolt
	Taiping Movement
	English
	neutral

	after a bout of fever declared that …
	how Hong Xiuchuan started the Taiping Movement
	Chinese
	derogatory

	half religious and half political
	the Taiping Army
	English
	neutral

	corrupted, impotence and corruption
	the Taiping leaders
	Chinese
	derogatory

	power struggles
	the Taiping leaders
	Chinese
	derogatory

	lent the Qing rulers a helping hand
	Gordon’s army
	Chinese
	ironic

	…the one who got killed in suppressing another uprising in Sudan…
	Gordon
	English
	neutral

	the Qing emperors found the foreign devils very helpful when it came to putting down their own countrymen
	the Manchu rulers using foreign armies to suppress their own people
	English
	ironic

	foreign devils
	foreigners 
	English
	ironic

	out to conquer pagans and barbarians…
wiping out Christian brethrens
	Gordon
	English
	ironic 


Note: http://ourenglishclass.net/class-notes/writing/the-writing-process/craft/tone-and-mood/
	Tone and Mood

Tone and mood both deal with the emotions centered around a piece of writing. Though they seem similar and can in fact be related causally, they are in fact quite different.

Tone

Tone is the author’s attitude toward a subject. While journalistic writing theoretically has a tone of distance and objectivity, all other writing can have various tones.

POSITIVE TONE WORDS

NEUTRAL
NEGATIVE TONE WORDS

admiring

adoring

affectionate

appreciative

approving

bemused

benevolent

blithe

calm

casual

celebratory

cheerful

comforting

comic

compassionate

complimentary

conciliatory

confident

contented

delightful

earnest

ebullient

ecstatic

effusive

elated

empathetic

encouraging

euphoric

excited

exhilarated

expectant facetious

fervent

flippant

forthright

friendly

funny

gleeful

gushy

happy 

hilarious

hopeful

humorous

interested

introspective

jovial

joyful

laudatory

light

lively

mirthful

modest

poignant

proud

reassuring

reflective

relaxed

respectful

reverent

romantic

sanguine

scholarly

self-assured 

sentimental

serene

silly

sprightly

straightforward

sympathetic

tender

tranquil

whimsical

wistful

worshipful

zealous

nostalgic

optimistic

passionate

placid

playful

commanding

direct

impartial

indirect

meditative

objective

questioning

speculative

unambiguous

unconcerned

understated

abhorring

acerbic

ambiguous

ambivalent

angry

annoyed

antagonistic

anxious

apathetic

apprehensive

belligerent

bewildered

biting

bitter

blunt

bossy

cold

conceited

condescending

confused

contemptuous

curt

cynical

demanding

depressed

derisive

derogatory

desolate

despairing

desperate

detached

diabolic

disappointed

disliking

disrespectful

doubtful

embarrassed

enraged

evasive

fatalistic

fearful

forceful

foreboding

frantic

frightened

frustrated

furious

gloomy

grave

greedy

grim

harsh

haughty

holier-than-thou

hopeless
Mood

Mood is the atmosphere of a piece of writing; it’s the emotions a selection arouses in a reader.

POSITIVE MOOD WORDS

NEGATIVE MOOD WORDS

amused

awed

bouncy

calm

cheerful

chipper

confident

contemplative

content

determined

dignified

dreamy

ecstatic

empowered

energetic

enlightened

enthralled

excited

exhilarated

flirty

giddy

grateful

harmonious

hopeful

hyper

idyllic

joyous

jubilant

liberating

light-hearted

loving

mellow

nostalgic

optimistic

passionate

peaceful

playful

pleased

refreshed

rejuvenated

relaxed

relieved

satiated

satisfied

sentimental

silly

surprised

sympathetic

thankful

thoughtful

touched

trustful

vivacious

warm

welcoming

aggravated

annoyed

anxious

apathetic

apprehensive

barren

brooding

cold

confining

confused

cranky

crushed

cynical

depressed

desolate

disappointed

discontented

distressed

drained

dreary

embarrassed

enraged

envious

exhausted

fatalistic

foreboding

frustrated

futile

gloomy

grumpy

haunting

heartbroken

hopeless

hostile

indifferent

infuriated

insidious

intimidated

irate

irritated

jealous

lethargic

lonely

melancholic

merciless

moody

morose

nauseated

nervous

nightmarish

numb

overwhelmed

painful

pensive

pessimistic

predatory

rejected

restless

scared

serious

sick

somber

stressed

suspenseful

tense

terrifying

threatening

uncomfortable

vengeful

violent

worried





The Opium Wars
· Ask ss to read the text once and give a statement of general impression on the tone of writing.
· Ask ss to identify words and expressions in the text to support their statement. 

· If ss find the analysis difficult, ask them to compare it with a Chinese text or ask them to translate the Chinese text into English. 

Key:

Opium Wars, two armed conflicts in China in the mid-19th century between the forces of Western countries and of the Qing dynasty, which ruled China from 1644 to 1911/12. The first Opium War (1839–42) was fought between China and Britain, and the second Opium War (1856–60) was fought by Britain and France against China. In each case the foreign powers were victorious and gained commercial privileges and legal and territorial concessions in China. The conflicts marked the start of the era of unequal treaties and other inroads on Qing sovereignty that helped weaken and ultimately topple the dynasty in favour of republican China in the early 20th century.

Neutral or favourably biased depending on the baseline of comparison.
1. Euphemism: the wars as armed conflicts, commercial privileges, concessions.
2. Using passive tense to avoid judging who the aggressive side is.
3. Use of both positive and negative terms: victorious, unequal treaties and other inroads.
4. Avoid talking about the negative social impacts and linked the event to a positive one. 

Texts adapted from Baidu Encyclopaedia
	第一次鸦片战争（First Opium War）英国经常称第一次英中战争（First Anglo-Chinese War）或“通商战争”，是1840到1842年英国对中国发动的一场战争，也是中国近代史的开端。
战争前期中国军民奋起抵抗，沉重打击英国侵略者，但是腐朽的封建制度抵抗不住英国的侵略，战争以中国失败并赔款割地告终。签订了中国历史上第一个不平等条约《南京条约》。中国开始向外国割地、赔款、商定关税，严重危害中国主权。鸦片战争使中国开始沦为半殖民地半封建社会，丧失独立自主的地位，并促进了自然经济的解体。同时揭开了近代中国人民反抗外来侵略的历史新篇章。
第二次鸦片战争是英、法在俄、美支持下联合发动的侵华战争。[1]  是英国与法国趁中国太平天国运动之际，以亚罗号事件及马神甫事件为借口，联手进攻清朝政府的战争，所以被英国人称为“亚罗号战争”（The Arrow War）。又称“英法联军之役”（Anglo-French expedition to China）或“第二次中英战争”（Second Anglo-Chinese War）。
第二次鸦片战争迫使清政府先后签订《天津条约》和《北京条约》中俄《瑷珲条约》等和约，列强侵略更加深入。中国因此而丧失了东北及西北共150多万平方公里的领土，战争结束后清政府得以集中力量镇压了太平天国，维持统治。


C  Historical figures

Summary of task functions & teaching focus
	Task
	Function
	Teaching focus

	1. The French Revolution
	Priming
	· Ss activate prior knowledge to prepare for target tasks
· Ss watch a video for background information to prepare for target tasks.

	2. Maximilien Robespierre
	Target
	Ss practise

· Comparing different biographies on the same subject to identify facts and opinions;

· Comparing different biographies on the same subject to identify the writers’ attitude.

	3. Language work
	Linguistic analysis
	· Ss conduct text analysis to identify markers of writers’ attitude.
· Ss conduct text analysis to identify markers used to characterize a historical figure.

	4. A biography of a controversial historical figure
	Consolidation
	· Ss apply skills learned to create a biography with intended attitude. 



The French Revolution
Suggestions for task administration

· Encourage ss to exchange information in the discussion as they might not have the same knowledge about the event. If they do not remember details, ask them to write down statements of general impression. 
· Ask ss to focus on the general message of the video instead of on the details. They can look up the script after class for details. 
· Touch upon the attitude of the video, which might be quite different from what the students are familiar with from high school, in order to prepare them for the target task. 
Key:

1.Discussion

[open discussion]

https://en.wikipedia.org/wiki/French_Revolution
The French Revolution was a period of far-reaching social and political upheaval in France that lasted from 1789 until 1799, and was partially carried forward by Napoleon during the later expansion of the French Empire. The Revolution overthrew the monarchy, established a republic, experienced violent periods of political turmoil, and finally culminated in a dictatorship under Napoleon that rapidly brought many of its principles to Western Europe and beyond. Inspired by liberal and radical ideas, the Revolution profoundly altered the course of modern history, triggering the global decline of absolute monarchies while replacing them with republics and liberal democracies.[1] Through the Revolutionary Wars, it unleashed a wave of global conflicts that extended from the Caribbean to the Middle East. Historians widely regard the Revolution as one of the most important events in human history.

2. The French Revolution—viewing
1) the enlightenment movement questions the existing hierarchy; the monarchy tried to increase taxes on commoners.

2) It had a crucial impact on Europe and world history and laid a foundation for modern state governed by the people.
3) [open discussion]
4) Informal and humorous. The cartoons are exaggerating and funny. 

Maximilien Robespierre
Suggestions for task administration

· The tasks involve five different versions of biographies organized in three comparing assignments. The teacher can follow the steps given in the textbook.
· Ss might find it easy to notice the difference in attitude and difficult to provide evidence to support their impression. The teacher can ask ss to focus on task 1(Implying attitude) from the Language Work to narrow down the scope of comparison.
· There is no clear distinction of facts and opinions in these tasks. It is advisable to give ss some time to argue for their points. The process of awareness raising is more important than the results.  
Key

1. Reading & comparing

1) Robespierre as a leader and his death
2) A1 is neutral to sympathetic while A2 is negative

  a. “leader of Jacobins” vs “leader of the Reign of Terror”

  b. “ supported Reign of Terror” vs “leader of the Reign of Terror”

  c. “but himself fell victim to it” vs “he himself was executed”
  d. A1 describes Robespierre’s actions “voted” “supported” “fell victim”, A2 includes only judgment “leader” “avid supporter”

3) The events are all facts but Robespierre’s relationship to these events could be opinions.  For example, “supported Reign of Terror” is a fact, as the statement can be verified if we examine his speeches, voting records or other forms of writings; but “leader of the Reign of Terror” could be an opinion as the statement asserts that he should take major responsibilities for the reign of terror, which involves a lot of disputable judgments.
2. Reading for attitudes
All three accounts give both facts and opinions. Sample of opinions are high-lighted; hints of attitude are underlined.
	B

unfavourable.
	Robespierre, Maximilien de (1758–1794). Leader of the Jacobins during the FRENCH REVOLUTION.  Robespierre made his mark at the start of the revolution in 1789 as one of the most radical leaders in the National Assembly, urging more extreme measures and leading the opposition to the more moderate members.  His radicalism made him the hero of the Paris mob, who aided his rise to supreme power.  This came in 1793, when he headed the notorious Committee of Public Safety and launched the so-called Reign of Terror.  Robespierre’s ruthlessness and his new religion – the cult of the Supreme Being – of which he was the chief priest, led to increasing opposition. He was arrested on July 27, 1794, and guillotined the next day.

From: The Reader’s Digest Association (ed): Reader’s Digest Library of Modern Knowledge, 1979, Reader’s Digest Association Limited, London

	C.

favourable
	Robespierre, Maximilien Francois Marie-Isidore de (1758–1794): French revolutionary and leader in the “Reign of Terror” (see separate entry). As a lawyer in Arras in the 1780s he had gained respect for his hard work, virtuous behaviour and sympathy for the poor. During the Revolution he entered politics, becoming a powerful orator and a member of the Committee of Public Safety which saved France from defeat and civil war in 1793. His nickname “the Incorruptible”, bestowed on him by his friends, is some indication of his ruthless sincerity of purpose and honesty of life; but his enemies in the Convention overthrew him in 1794 and brought him to the guillotine to which he had been instrumental in sending so many hundreds of his fellows.


From: G. Uden (ed) Longman Illustrated Companion to World History, 1976, Longman in association with Kestrel Books, London & New York

	D.

neutral
	
Robespierre, Maximilien Francois Marie Isidore de (1758–1794).  French revolutionist.  Undisputed master of the JACOBIN Club, he was called by the Parisians “the Incorruptible” for his uncompromising honesty and revolutionary fervor.  In the year 1793–1794, he dominated the COMMITTEE OF PUBLIC SAFETY which instituted the REIGN OF TERROR.  While head of this committee, he and his two lieutenants, Louis de Saint-Just and Georges Couthon, gave every appearance of being masters of France.  Robespierre was overthrown by the Convention on July 27, 1794.  He and his fellow terrorists were sent to the guillotine without a trial, as they had sent so many others.  During the 19th century the Robespierre legend enjoyed a revival among the lower classes as a champion of social revolution; others consider him to be an ambitious demagogue and dictator.  See FRENCH REVOLUTION.


From: W. R. Benet: The Reader’s Encyclopedia (2nd Edition), 1965, Thomas Y. Crowell Company, New York


3. Robespierre: further reading
1) Neutral. First, the writer tries to adhere to facts, e.g. using predicates that are more objective and provable by the documents. Second, he mentions both positive and negative evaluations 
2) history of historian’s evaluation of Robespierre 
As a member of the Estates-General, the Constituent Assembly and the Jacobin Club, he opposed the death penalty and advocated the abolition of slavery, while supporting equality of rights, universal male suffrage and the establishment of a republic. He opposed dechristianisation of France, war with Austria and the possibility of a coup by the Marquis de Lafayette. As a member of the Committee of Public Safety, he was an important figure during the period of the Revolution commonly known as the Reign of Terror, which ended a few months after his arrest and execution in July 1794 following the Thermidorian reaction. The Thermidorians accused him of being the “soul” of the Terror, although his guilt in the brutal excesses of the Terror has not been proven. 


Language work
· Combing the first task with the previous comparing task if the teacher finds it necessary.
· Ask ss to compare the two sets of statements carefully and analyse how small difference in language use can result in difference of meanings.  
· Ask ss if they know of examples of powerful language use in English or Chinese. For instance, “僧推月下门” or “僧敲月下门”, “自大门入” or “自犬门入”，“驰马伤人” or “马驰伤人”.
· For the characterizing task, the teacher can select a few typical words and ask ss to give examples; or the teacher can prepare several famous historical figures and ask ss to use words to describe them. The purpose of the task is for students to analyse text for vocabulary and learn those words by using them. 
1. Implying attitudes

These biographies assign different degree of responsibility to Robespierre for the Reign of Terror. Compare A2 and C, “leader of” implies major if not sole responsibility, whereas “leader in” indicates only partial responsibility. Sentence on his death reveals the writer’s attitude. A1 is sympathetic, E avoids the emphasis and details while B emphasized the cruelty. 
	
	Reign of terror
	Death

	A1
	supported Reign of Terror
	but himself fell victim to it.

	A2
	leader of the Reign of Terror
	on which he himself was executed

	B
	launched the so-called Reign of Terror
	guillotined the next day.

	C
	leader in the “Reign of Terror”
	brought him to the guillotine

	D
	he dominated the COMMITTEE OF PUBLIC SAFETY which instituted the REIGN OF TERROR
	He and his fellow terrorists were sent to the guillotine

	E
	he was an important figure during the period of the Revolution commonly known as the Reign of Terror
	after his arrest and execution in July 1794


2. Characterizing a historical figure

Character: radical, moderate, ruthlessness, hard work, virtuous, sympathy, ruthless sincerity of purpose, honesty of life, uncompromising honesty, revolutionary fervor
Label: revolutionary, avid supporter, radical leader, powerful orator, the hero of the mob, champion of social revolution, demagogue, dictator, capable articulator, deist, an eloquent spokesman for the poor and oppressed, an enemy of royalist intrigues, a vigilant adversary of dishonest and corrupt politicians, a guardian, an intrepid leader, a prophet 

A biography of a controversial historical figure

· Assign the task as homework writing. Remind ss that they should look up different sources and write with a clear attitude in mind. 

D. Case study: bombing of Dresden in WWII

Summary of task functions & teaching focus
	Task
	Function
	Teaching focus

	1. Overview of the bombing
	Priming
	· Ss watch videos for background information to prepare for target tasks.

· Ss read an informational text for background information to prepare for target tasks.

	2. Bombing of Dresden: various accounts
	Target
	Ss practise
· Reading different types of text for information;
· Taking notes and asking clarifying questions for information

· Exchanging information from different sources

· Using information from different sources for discussion and reaching a conclusion;
· Evaluating a historical event after reading information from different sources.

	3. Language work
	Linguistic analysis
	· Ss conduct text analysis to identify different approaches of presenting the same event.

	4. Commenting on website response
	Extension
	· Ss incorporate information obtained to write a response on a controversial issue. 



Overview of the bombing
Suggestions for task administration

· The videos could be extremely challenging to students in language. Ask ss to focus on para-linguistic and non-linguistic cues for general impression. Ss interested in language details can study the clips after class.
· The reading task shall be used as fast reading task, designed to provide some background to the event. 
· As this task series involves a lot of information exchange, the teacher shall pay attention to time allocation and control. 
Key:
1. Bombing of Dresden—viewing
The first clip (news at wartime) is optimistic and vibrant while clip 2 (BBC documentary) is reflective and regretful. This can be made obvious to the students by directing them to the background music, the narrator’s tone and the selection of the bombing scenes. 

Focus the students on general impression of mood instead of on content as understanding details of the script requires a lot of background information.

Scripts:
	Dresden Blasted 

In the greatest blitz on Germany, allied airmen link up their attacks with Marshal Stalin’s armies. British bombers head for Dresden, the Saxony bastion of Nazi’s along the eastern front. And up comes Goebbels’ new and secret weapon, as “scarecrow”, exploding like a plane hit by Acht-acht. 800 Avro Lancasters, splash 650,000 incendiary bombs on transportation lines in Germany’s seventh largest city. This may shear barrack road blocks across the Russian advance. Damage to Dresden, hampering Wehrmacht, helps Konev’s forces 70 miles away. Out of the west, 1,350 American bombers of the eighth air force streak their vapor trails into the dawn. For two full days, miles of these bombers hammer oil factories and rail road centres in the east: Chemnitz, Magdeburg, Cottbus. The veteran first division of the eighth air force today carry its 200,000 tons of bombs to help an Ally, now they hit Dresden hardest of all. The blitz here blasting away for the Russians now 45 miles away, links the two front allies drive from east to west on Berlin. 

Bombing Dresden Overview

On the 13th and 14th of February, both the British and the Americans bombed the city of Dresden.  The raid on Dresden showed the destructive power the bombers now possessed. The bombing was so concentrated that it caused a fierce fire storm. At least 30,000 people lost their lives, many of them refugees trying to flee from the advancing Russians. For the allied governments, Dresden created a public relations problem. The neutral press exaggerated the number of dead in Dresden. And the American news agency AP reported that allied air bosses had made the long awaited decision to adopt deliberate terror bombing of civilians. The American Secretary of War, Henry Stimson was forced to tell a press conference “Our policy never has been to inflict terror bombing on civilian populations. Our efforts still are confined to the attack of the enemy’s military objectives.”


2. What has happened at Dresden? —reading
In February 1945 towards the end of WWII, U.S. and U.K. air forces dropped high explosive and incendiary devices on Dresden, destroying the city centre and killing thousands of civilians. The justification and death toll of bombing is debatable up till today. 

Bombing of Dresden: various accounts
· The reading sources vary in degree of difficulty, with source B being the most difficult. 
· Assign ss sufficient time for information exchange.

· After ss spend time in discussion, ask each group to air part of their opinions. If groups differ in their stand, the teacher can organize a debate.

· If the teacher finds the viewing task challenging for the ss, assign it as homework. Ss may use the clip as a comparison to their own opinions. 

· If time permits, the teacher can guide the ss to talk about the relevance of the debate for today. 

1. Reading multiple sources
	
	speaker
	1st or 2nd hand
	facts
	attitude

	A
	Lothar, 9 year old resident of Dresden at time of bombing
	1st
	Lothar, his mother and elder sister survived while his twin sisters were lost. 
Lots of casualties and death in the city
	Deeply troubled by the experience. Must be against war and bombing

	B
	Writer for New Yorker

	2nd
	Heavy death toll,
Culture value of Dresden,

Industrial and transport center

Anti-Semitism history

Nazi propaganda,

Controversy over the bombing
	Analytical, support the bombing. 

	C
	Billy, US prisoner of war  
	1st 
fictional
	Death of civilians, 

destruction of the city,
Civilian hospitality
	Sympathetic, probably against bombing

	D
	Child of an RAF officer
Three pilots 
	2nd
1st
	Lack of aiming target at Dresden
Bombing and killing
	Anti-war
Support bombing

	E
	Churchill, PM of UK
Harris, Air Marshal
	1st 
1st 
	n/a
bombing and destroying Dresden
	Against
Support


2. Response to a revisionist historian’s opinion—viewing
1) Ferguson claims that the allies are no better than their enemies because they adopted the most brutal tactics of those they were fighting. Limbaugh disagreed. 
2) They are against revisionists. 
3) The difference between the Ally and their enemies are: 
a. Atrocity of the Ally was incidental

b. Magnitude of violence is different. The Ally used violence to stop further violence.
c. Enemy countries have been reconstructed and restored after war.

4) They regret that the bombing is indiscriminating in that it killed the “good Germans” and Christians in Japan.
5) [Open Discussion]. The argument about measures against organized violence is a heated debate today especially in war against terrorism. Ss shall be encouraged to defend their own standing. 

Language work 
· Assign the task as homework so that ss can take a look at other sources at home. 

· Guide ss to think about different approaches of writing and their effectiveness. 

Key:
Passage A: 
Point of view: first person. 
Content selection: the writer gave a lot of details of action (“The basket with our twins covered with wet cloths was snatched up out of my mothers’ hands and we were pushed upstairs by the people behind us”), sight (“We saw terrible things: cremated adults shrunk to the size of small children, pieces of arms and legs, dead people, whole families burnt to death, burning people ran to and fro, burnt coaches filled with civilian refugees, dead rescuers and soldiers”) and sound (“we heard a horrible noise”, “all of them screaming and shouting in fear of death”). 
Passage C: 
Point of view omniscient
Content selection: the writer took an all-knowing and cool-headed approach towards the subject. Of the people “They were all being killed with their families”, “the girls that Billy had seen naked were all being killed, too”; of the sound “There were sounds like giant footsteps above. Those were sticks of high-explosive bombs. The giants walked and walked”; of the scene “the sky was black with smoke. The sun was an angry little pinhead. Dresden was like the moon now, nothing but minerals. The stones were hot. Everybody else in the neighborhood was dead.”
Commenting on website responses

· The task can be used as writing for this unit. Encourage ss to conduct independent research and remind them to cite evidence properly. 
II. Government
a. Structure of government

Summary of task functions & teaching focus
	Task
	Function
	Teaching focus

	1. Describing a governments
	Priming
	· Ss learn vocabulary to prepare for target task.
· Ss notice disparity between statements and reality to prepare for target task.

	2. Governments of the UK and US
	Target
	Ss practise

· Extracting information from an informational text to fill in a graph;
· Comparing and contrasting two informational texts. 

	3. Language work
	Linguistic analysis
	· Ss practise expressing whole-part and part-whole relationship.

	4. Structure of the Chinese government
	Consolidation
	· Ss apply sentence structures learned to talk about the Chinese government. 



Describing a government

Suggestions for task administration

· Depends on class arrangement, the teacher can use one or two class periods for this set. If the teacher decides to use two, the exercise on expressing attitude can be used to expand the priming task into a whole set.
· Ask ss to guess the meaning of these words without looking them up in the dictionary. Ask them to list words of similar form/meaning, for instance, technology for technocratic, merit for meritocratic.

· Ask ss to give examples of each type of government if they can.
· Play the clip several times and ask ss to focus on different items for each time. 

· Ask ss to take note of markers of attitude and use those markers when talking about politics.
Key: 

1. Definitions and terms—matching
1) Form of government

	Traditional government in which hereditary figure or family owns most of the country and has supreme power
	
	republic

	Government by the people, or their elected representatives
	
	dictatorship

	Government by ruler or group who disregard the law and constitution of the country

	
	monarchy


2) Source and limits of power

	The executive power resides in an elected legislative assembly
	
	constitutional

	The executive power resides in an elected figure who is outside the legislative assembly
	
	military

	The executive power resides in figures from, or backed by the armed forces
	
	parliamentary

	The power of government is unlimited
	
	presidential

	The power of government is limited by a set of laws and a range of institutions

	
	absolute


3) Character of government

	Dominated by the decisions of the ruler made without consultations
	
	technocratic

	Dominated by a small group of rich or influential people
	
	bureaucratic

	Dominated by priests for religious ends
	
	autocratic

	Dominated by scientists, economists and members of the modern professions
	
	meritocratic

	Dominated by those who have excelled in national examinations or have outstanding talents or intellect
	
	oligarchic

	Dominated by administrators from the various state organizations
	
	theocratic


2. Radio interview—listening
1
Speaker A: 1) presidential democracy on French lines

2) technocratic
Speaker B:
1) military dictatorship



 2) bureaucratic
2  A: Well, it would appear to be a straightforward presidential democracy on French lines. At the same time, with the introduction of a lot of young faces from the universities, the country has now got some of the features of a technocratic government. It will be interesting to see how this develops.
B: I’m sorry, I can’t agree with you there. The country may well claim to be a democracy; it is, of course, one in theory. But, really, it’s only a democracy in name. Effectively, it is a military dictatorship, run by the army. And the government is far more bureaucratic than technocratic in character.

3  Speaker A is positive while speaker B is doubtful about the statements of A. The markers are in the blocks on the above text. 
Supplementary exercises on expressing attitude
Expressing attitude to the truth of a statement

1) The following are statements that are not quite acceptable. Qualify them so that they become acceptable.


e.g.
The US government is the most democratic government in the world. 


  The US government is claimed by some to be the most democratic government in the world.

a. All ‘democratic’ governments run the nation’s affairs according to the people’s will.

b. From 1940 to 1944, Henri P. Pétain was head of the state of France.

c. In a democratic country, the government is elected freely by its citizens.

d. Any US citizen having reached the age of 35 and having lived in the US for 14 years, can be president of the US.

e. Modern democracy guarantees equality between the sexes.

f. Hitler represented the will of the German people.

2) Suppose a foreign friend makes the following statements to you, how would you respond to them? Discuss the statements and possible responses in pairs first, then write down your responses. An Example has been given to you. Note that in the example the response does not “correct” the statement itself, it only “corrects” the attitude.



Here are some expressions you may need for making your responses:

	You first signal your disagreement or qualified agreement with:

Well, …  But … I beg your pardon. I wouldn’t say so.

You mean… I must say I rather doubt that, etc.

Then you go on and state your opinion with:

I would say …  I should think … We believe …

It/He is only supposed/alleged/etc. to be so, in reality it/he …

It/He only seems/appears/etc. to be so, in fact it/he …

It/He only appears/seems (to be) so, it/he in fact …

It/He actually…, etc.

Or you may state your opinion by questioning:

Is it/he really/actually/in fact so?

Isn’t it/he really/actually/in fact so?

Do you mean it/he isn’t so in reality?

Don’t you think it/he is in fact so? etc.


    Example：Statement and response:

In the United Kingdom the prime minister is the so-called head of government.”

Response: “But isn’t he actually so?”'


Now you give appropriate responses to the following statements:

a. “The president is supposedly the most powerful man in the U. S. government.”

b. Coloured people were alleged to suffer from discrimination in South Africa.

c. Citizens in a republic are given more democratic rights than in a monarchy.

d. Hitler was leader of Germany.

e. In feudal China, emperors were “sons of heaven” who were given the divine right to rule.

f. In a socialist country, all government officials are servants of the people.

Key: 
1) One possible version of changes to the statements:

a) All ‘democratic’ governments are supposed to run …

b) … Pétain was the head of the alleged state …

c) … the government is supposed to be elected freely …

d) In theory, any U.S. citizen …

e) Theoretically, modern democracy guarantees …

f) Hitler claimed to represent …

2) One possible version of responses to the statements:

a) But isn’t he actually so?

b) Well, I would say they do actually suffer from discrimination.  Wouldn’t you think so?

c) You mean they are supposed to be given more democratic rights.

d) I beg your pardon.  You mean he was dictator of Germany.

e) Yes, at least they claimed to be that.

f) Well, at least that’s what they should be.


Governments of the UK and US

Suggestions for task administration

· Ss might not be able to digest all information at one reading. Ask ss to focus on completing the task and extract only information that is necessary.
· For the first reading on the article on UK, set a time limit to force ss to speed up and understand only the general structure.
· For the tasks on the government of the US, ask ss to read twice and focus on one task each time. Also set a time limit to speed them up.

· Give ss sufficient time for compare and contrast, as they now have to refer back to the original texts and achieve a better understanding of the information.

· If time permits, ask ss to give an oral presentation on both governments based on the graphs they have filled in before they make a comparison.

1. Government of the UK—reading
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2. Government of the US—reading
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3. Government of the UK and US—comparing & contrasting
	In the US
	In the UK

	1. 
	The USA is a presidential or congressional democracy.
	1. The UK is a parliamentary democracy or constitutional monarchy

	2.
	The chief of state is the president, who comes to power by election and serves a four-year term.
	2. The head of state is an hereditary monarch

	3.
	The head of government is the president, who is nominated by his party and elected by the electorate during a presidential election.
	3. The head of government is the Prime 

  Minister, (PM) the leader of the majority 

  party in the Commons

	4.
	Congress, which is divided into the Senate and the House of Representatives, has the legislative power.  Members of both houses are elected.
	4. 
House of Commons and House of Lords 

  All important legislation introduced in the House of Commons –MPs in Commons are elected.

	5.
	The executive power lies with the president and his cabinet, whose members are appointed by the president, himself.
	5. The executive power lies with the PM 

  Cabinet Ministers.  PM appoints Cabinet.

	6.
	The judicial power belongs to the Supreme Court.
	6. Before 2009, the judicial power lies with the law lords who are members of the House of Lords. After 2009, the judicial power lies with the supreme court.



Language work
· The exercise is a simple drill. 
Key:

a. Three branches, legislative, executive, and judicial, make up the US government.
b. Fifty states form the United States of America.
c. Two parts constitute the Congress.

d. 435 members comprise the present House of Representatives.

e. The 13 department heads of the government make up the cabinet.

f. The Secretaries of State, Treasury, Defense, Interior, Agriculture, Commerce, Labor, Health and Human Services, Education, Housing and Urban Development, Transportation, Energy and the Attorney General make up the cabinet.

g. The Supreme Court consists of nine justices.

h. The cabinet is made up of thirteen department heads of the government.

i. The Congress is divided into the Senate and the House of Representatives.


Structure of the Chinese government
· The teacher can ask ss to give a simple oral presentation in class on the structure. 
· It is advisable to ask ss to do research at home and develop the task into a writing task.
Possible version:


The people’s Republic of China is a socialist state under the people’s democratic dictatorship.  The head of state is the chairman, but all power in the country belongs to the people represented by the people’s congress at the national and local levels.


In China the law making power lies with the National People’s Congress which consists of people’s deputies elected by the country’s 22 provinces, 5 autonomous regions, 4 municipalities and 2 special administrative regions.  A certain number of patriotic personages are also invited to take part in the Congress.  The term for each Congress is 5 years.  The National People’s Political Consultative Conference, a close counterpart of the Congress, is mainly an advisory body and serves to help develop a united front for ruling the country.


The State Council is the country’s executive department.  It includes the premier, the vice-premiers and the heads of various ministries and state commissions, the Auditor-General and the secretary-General. The Council is responsible to the National People’s congress and manages the country’s day-to-day affairs.


The judicial power of the country is exercised by the Supreme People’s Court and Supreme People’s Procuratorate.  These, like the people’s congress and people’s political consultative conference, have local branches at all levels from the province down to the township.

B  Case study: the US presidential election 2012

Summary of task functions & teaching focus
	Task
	Function
	Teaching focus

	1. Background information
	Priming
	· Ss read an informational text for background information to prepare for target task.

	2. Presidential campaign
	Target
	Ss practise

· Viewing promotional ads for information and attitude;
· Viewing a formal debate for information and attitude;
· Comparing and contrasting information from opposite sides.  

	3. Language work
	Linguistic analysis
	· Ss analyze a speech with the Aristotle’s mode of persuasion.

	4. Analyzing a campaign ad
	Consolidation
	· Ss apply the Aristotle’s mode of persuasion to analyze an ad.



Background information
Suggestions for task administration

· The task aims to provide background information for the target task. The teacher shall pay attention to time control of the task.
· Ask ss to read quickly for general ideas and complete the first activity of information transfer. Put a time limit on the task.

· Ask ss to read for a second time for specific information and work on the second activity of true or false questions. 

· Focus the ss attention on the quality they look for in a candidate and prepare them for the target task.
Key:

1.

	Each party chooses a candidate
	Delegates attend convention to select their candidate. A majority of delegate votes is needed to win the party's nomination. 

	Voters vote for electors in their state
	Winner takes all in most states. 

	Electors vote for the president
	Each elector is pledged to vote for particular candidates for President and Vice-President. They vote in accordance with the pledge they made in the electoral college. The candidate who wins the majority of vote becomes president.


2
1) F   2) F  3) F   4) T   5) F   6) F   7)T
3.
1) [Open discussion] Is direct election favoured in the US? What percentage of qualified voters go out to vote? What are the impacts of the election on Americans’ life?
2) [Open discussion] Experience in the government, consistent political performance and vision on political policies. 


Presidential campaign
Suggestions for task administration
· Ask ss to focus on the general message of campaign ads instead of on language details. The teacher can guide ss to think about technique of advertising (Unit 1) and about facts versus opinions.
· At the end of viewing campaign ads, the teacher can ask ss what they think about the candidates based on their ads.
· Ss may need to watch the presidential debate a few times to write down necessary information for comparing. 
· After ss watch all the inputs, ask them how they like the candidate and whether the candidates show qualities they are looking for in their discussion in Activity B.1.
· Use the maps attached below to show students about Red States and Blue States. 
Key:

1. Presidential campaign ads—viewing
1.

	
	Obama
	Romney

	Personal pronoun
	You /We
	We /you

	Impressive words
	Choice. Plans: people at the top, / middle class, 
Small/bigger
	Leadership, responsibility, fix things, strong 

	Impressive images
	Office, meeting with workers and family

	Signs of problems, flag, meeting people, attending conference, people applauding and supporting

	Central message
	Choose me. Romney worked for the rich, I work for middle class.
	Obama failed you. Choose Romney for strong leadership.


2
	
	What Romney did wrong
	What Obama did wrong

	Job
	Lost more jobs, create few jobs, outsource
	High unemployment for 38 months

	Economy
	Worst
	Income dropped

	Tax
	Cut for the rich
	

	Message
	My opponent is incompetent and dishonest.


2. Presidential debate—viewing
	Issue
	Obama
	Romney

	Education


	Invest in Ed and training
	People have skills they need, best schools

	Energy


	New sources of energy
	North American energy independent

	Tax


	Change tax code
	Not cutting tax for the rich

	Small business
	Change tax to help
	Champion small business

	Deficit


	Reduce in a balance way
	Get a balance budget

	What the opponent has done wrong
	Cut taxes for the wealthy, skew towards the wealthy roll back regulation, (double down to the wealth, top down)
	People are in trouble now. Obama will continue on a wrong path: bigger gov. spend more, tax more, regulate more


3. Group Discussion

1) [Open discussion]. It would be difficult to decide because they do not show fundamental difference in their proposal or in their character. 

2) [Open discussion] I would like to know concrete evidence of their past performance, comprehensive evaluation of their policy, feasibility of their proposal, and their reputation in the community. 
4. Election results

A comparison of these two maps shows that Americans are quite stable in their political choices: most states are consistent in their political ideology. Political campaigns have not achieved much in changing people’s choices. New England, the Lake District and the west coast are for democrats, while the south, majority of the Midwest are for republicans. 
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 Election results 2012: blue for Obama, red for Romney
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Election result 2008

Note: https://en.wikipedia.org/wiki/Red_states_and_blue_states
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 http://www.everyculture.com/To-Z/United-States-of-America.html
	US culture has significant regional inflections. Most Americans are aware of these differences despite the fact that these regions have experienced economic transformations and that Americans are a mobile people who often leave their regions of origin. 
The Northeast is densely populated. Its extensive corridors of urbanization have been called the national "megalopolis." Once a leader in technology and industry, the Northeast has been overtaken in those areas by California's Silicon Valley. 

The Midwest is both rural and industrial. It is the home of the family farm and is the "corn belt" and "breadbasket" of the nation. In the Great Lakes area of the upper Midwest, the automobile and steel industries were central to community and economy. As those industries declined, the upper Midwest became known as the rust belt. 

The South was shaped by its secession from the Union before the Civil War and is associated with slavery and with subsequent battles over civil rights for African-Americans. In contemporary terms, these are the sunshine states, retirement havens, and new economic frontiers. 

The West, the last national frontier, is associated with national dreams and myths of unlimited opportunity and individualism. It has the nation's most open landscapes. 

California, along with the southwestern states were ceded to the United States by Mexico in 1848 after the Mexican-American War. The Southwest is distinctive because of its historical ties to colonial Spain, its Native American populations, and its regional cuisine, which has been influenced by Native American and Spanish cultures. 



Language work
· The teacher can explain the Aristotle’s rhetorical triangle before asking ss to analyze the debate. The teacher can use Obama’s debate as an example, or cite other examples that the students are familiar with. 

· Remind ss that such analysis can be applied to different discourses, including TV series, daily communication, business campaign, written argument etc. 
Note: http://examples.yourdictionary.com/examples-of-ethos-logos-and-pathos.html
	Examples of Ethos, Logos, and Pathos

Meanings of Ethos, Pathos and Logos
Ethos, pathos and logos each have a different meaning:

Ethos is an appeal to ethics, and it is a means of convincing someone of the character or credibility of the persuader.

Pathos is an appeal to emotion, and is a way of convincing an audience of an argument by creating an emotional response.

Logos is an appeal to logic, and is a way of persuading an audience by reason.

Examples of Ethos, Pathos and Logos

Here are some examples of ethos, pathos, and logos.

Appeals to Ethos

"As a doctor, I am qualified to tell you that this course of treatment will likely generate the best results."

"My three decades of experience in public service, my tireless commitment to the people of this community, and my willingness to reach across the aisle and cooperate with the opposition, make me the ideal candidate for your mayor."

"The veterinarian says that an Australian shepherd will be the perfect match for our active lifestyle."

"If his years as a Marine taught him anything, it’s that caution is the best policy in this sort of situation."

"You know me – I’ve taught Sunday School at your church for years, babysat your children, and served as a playground director for many summers."

"Our expertise in roofing contracting is evidenced not only by our 100 years in the business and our staff of qualified technicians, but in the decades of satisfied customers who have come to expect nothing but the best."

"He is a forensics and ballistics expert for the federal government – if anyone’s qualified to determine the murder weapon, it’s him."

"Based on the dozens of archaeological expeditions I’ve made all over the world, I am confident that those potsherds are Mesopotamian in origin."

"If my age doesn’t convince you that my opinion matters, at least consider that I am your grandfather and I love you dearly."

"Doctors all over the world recommend this type of treatment."

"If you’re still unsure, please consider that my advanced degree and field work speak for themselves."

Appeals to Pathos

"If we don’t move soon, we’re all going to die! Can’t you see how dangerous it would be to stay?"

"I’m not just invested in this community – I love every building, every business, every hard-working member of this town."

"There’s no price that can be placed on peace of mind. Our advanced security systems will protect the well-being of your family so that you can sleep soundly at night."

"Where would we be without this tradition? Ever since our forefathers landed at Plymouth Rock, we’ve celebrated Thanksgiving without fail, making more than cherished recipes. We’ve made memories."

"They’ve worked against everything we’ve worked so hard to build, and they don’t care who gets hurt in the process. Make no mistake, they’re the enemy, and they won’t stop until we’re all destroyed."

"Don’t be the last person on the block to have their lawn treated – you don’t want to be the laughing stock of your community!"

"You should consider another route. I heard that that street is far more dangerous and ominous at night than during the daytime."

"You’ll make the right decision because you have something that not many people do: you have heart."

"After years of this type of disrespect from your boss, countless hours wasted, birthdays missed… it’s time that you took a stand."

"Better men than us have fought and died to preserve this great nation. Now is our turn to return the favor. For God and country, gentlemen!"

"You will never be satisfied in life if you don’t seize this opportunity. Do you want to live the rest of your years yearning to know what would have happened if you just jumped when you had the chance?"

Appeals to Logos

"The data is perfectly clear: this investment has consistently turned a profit year-over-year, even in spite of market declines in other areas."

"Ladies and gentlemen of the jury: we have not only the fingerprints, the lack of an alibi, a clear motive, and an expressed desire to commit the robbery… We also have video of the suspect breaking in. The case could not be more open and shut."

"It’s a matter of common sense that people deserve to be treated equally. The Constitution calls it ‘self-evident.’ Why, then, should I have been denied a seat because of my disability?"

"More than one hundred peer-reviewed studies have been conducted over the past decade, and none of them suggests that this is an effective treatment for hair loss."

"History has shown time and again that absolute power corrupts absolutely."

"Private demand for the product has tapered off for the past three years, and this year’s sales figures are at an all-time low. It’s time to research other options."

"The algorithms have been run in a thousand different ways, and the math continues to check out."

"In 25 years of driving the same route, I haven’t seen a single deer."

"He has a track record of success with this company, culminating in some of our most acclaimed architecture to date and earning us Firm of the Year nine times in a row."

"You don’t need to jump off a bridge to know that it’s a bad idea. Why then would you need to try drugs to know if they’re damaging? That’s plain nonsense."

"Research compiled by analysts from NASA, as well as organizations from five other nations with space programs, suggests that a moon colony is viable with international support."


Key:
	
	Obama
	Romney

	Ethos
	President Obama talked about his anniversary to establish himself as a family man and tried to gain the trust of his audience.
	Make humorous statement about Obama’s anniversary and talk about his wife’s experience to make himself likeable and trustworthy.

	Pathos
	He painted a gloomy picture of economy using words like “on the brink of collapse” “frozen up” to arouse fear and anxiety in the audience. He called his policy “economic patriotism” to arouse pride and responsibility and contrasted his opponent’s as “double down to top down economy” to arouse dislike of submission and weakness.
	He painted a gloomy picture of current economy by describing the earnestness of people for change using details like “a woman grabbed my arm” “a baby in her arms”,“we've now just lost our home.”. He chose a woman with baby who had lost her home to arouse sympathy. 

	Logos
	He used figures like “30 months”, “5 million jobs”. He also tried to talk about economic revival as facts. 
	He used two anecdotes as example and to increase credibility, he also included specific numbers in description, such as “ since May” “had four jobs in three years”



Analyzing a campaign ad

· Use the task as in-class group discussion or assign it as take home writing.
Key: 

	Ethos
	The ad provides details of data sources to borrow the credibility of those sources

	Pathos
	The ad contrast two skies to paint the gloominess of the Obama’s administration; The ad uses creepy music to create the atmosphere of gloominess;
The ad closes in on Obama’s mouth and hands to imply that he is all talk and no work; 

	Logos
	The ad provides a lot of statistics to contrast the reality with promises


Project: Model UN
Organize class presentation to model a United Nations meeting on the issue “What shall we do to counter terrorism”. The following is a procedure for your reference.

1. Organize the whole class into five teams, each representing a country. The whole class shall include representatives from China, the U.S., a European country, a middle-east country and an African country. Diversity of representation shall be emphasized.
2. The team conduct research on the issue and select a representative to give a 2-minute speech on their country’s answers to the question.
3. The representative then answers two questions raised by the audience – members of other teams.

4. When all teams finish giving a speech, the meeting enters the moderated caucus phase, where anyone can raise their hand to speak up or ask others to answer their questions. The question and answer shall be shorter in time duration. The whole phrase last 15 minutes. 
5. After moderated caucus, the chair shall give the class 7 minutes for free discussion, where the members can move around the class to engage others into private/public discussion or negotiation.

6. At the end of free discussion, the team will gather and revise their original proposals. Each team shall raise two resolutions (without further explanation) and put those to class vote. 
7. Resolutions that receive a majority vote become class resolutions.

8. At the end of the class, the teacher leads the whole class to vote for the most outstanding team of Model UN. 

Unit Writing

· The teacher can choose one from the two assignments.

I.

Write a response to answer the question raised in the following comment on Allies’ bombing Germany. 

Apparently the view that "the people at the time" thought it was OK to give soldiers orders to kill unarmed civilians is incorrect, and based on flawed reports of the facts. The Mass Observation unit made surveys throughout British cities during WW2. They also asked the populations of bombed cities whether airmen should be sent out to take revenge on their behalf. The majority of the those interviewed did NOT want "revenge" raids killing "enemy" women and kids undertaken by the own side. This fact was uncovered by the author A.C. Grayling in his book "Among the dead cities". Therefore, if the people "who lived at the time" did NOT want it, it is for us to decide. If you had been a citizen of Coventry or London in 1940/41, would you have demanded a young British or Commonwealth airman to be sent to near certain death (50% loss rate) to extort "payback" for your personal loss or grief?

Your article should:

1. Follow the structure of an argument with introduction, development and conclusion
2. Cite evidence to support your point from the text book, other reading or research materials or your own experience

3. Underline all the facts you use.

4. Have NO LESS than 250 words
II. 
Write two biographies of a controversial historical figure, one being neutral, and the other being favourably or unfavourably biased.

Research requirement

1. Before writing, you should conduct library and Internet research for information on the historical figure. Your final writing should be based on at least three different sources. Make a reference list of sources at the end of your writing so that your teacher can refer to them while assessing your work.
2. At least one of the sources must be in English. 

3. Read your sources carefully and extract information useful for your writing. 

4. Do not copy sentences from the original sources. Direct copying is plagiarism, which is a serious misconduct academically. If you are not sure about how to use source materials, check with your teacher.
Writing requirement

1. Each biography should include basic information of the historical figure
2. At the end of each biography, mark the attitude you intend to convey

3. Each biography shall be no longer than 150 words.

Chronology
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