TEACHING DESIGN

iEnglish: An Integrated Course 2

Unit 6 To be or not to be
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1 General . _
Introduction € Proficiency f€ Needs Analysis

L L
 “Double First Class” university  The Use of conditionals
* Non-English major freshmen  Three-paragraph writing
* CSElevel 6 structure
f€ Teaching Methods f€ Unit Goals Gdspted from p.123)
= P
e Task-based Instruction (TBI)  Language Targets
* Production-oriented Approach * Educational Targets
(POA)

* Three-dimensional grammar
framework
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g == Learning objectives
oals :

Upon completion of this unit, you will be able to:
e talk about making choices using new vocabulary

e infer the meaning of real and unreal conditional structures
® e_xplam with examples the value of interest in  choi
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“ Un | t Goa I S (adapted from p. 123)

Tl
Teaching L@nNguage Targets
Goals SWBAT
1. talk about making choices fluently 3. explain the value of interest in
by using new vocabulary making choices with proper
appropriately; examples, coherent language and

, : logical structure.
2. recognhize the form, meaning and

use of real and unreal conditionals
and skillfully apply them to
writings;



Demo Goals
Language Targets:
2 SWBAT
Teaching 1. recognize the four uses of

Goals 2. recognize the form, meaning and conditionals in different contexts;
- 2

use of real and unreal conditionals | ST the form of COﬂditionc‘f\lS by
and skillfully apply them to using them correctly according to

Wt contexts;
B>/ 3. complete one paragraph in a three-

paragraph structure for the unit
writing project.
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Learning objectives

Upon completion of this unit, you will be able to:

e talk about making choices using new vocabulary

pE ’

S i

S R

S



Teaching
Goals

EducatlonaITargets

sweaT

1. ponder ever and CI"IUC8|M mz
relatlonshlp between pass

cho:ces j_ i t

2. explam what factors to ca N
when choosmg a maror \AM
thorough reasoning and con
three paragraph essay (i



2. explain what factors to consider
when choosing a major with
thorough reasoning and complete a
three-paragraph essay.

-

Demo Goals

Educational Targets:
SWBAT

1. come up with critical views on
factors that influence choices
for majors;

2. reflect on personal experiences
to polish a positive outlook for
life;

3. provide useful suggestions for
others through various ways of
reasoning.



Teaching
Goals

p. 140-141
Unit project
—| Writing an essayj—///‘_\\

Reflections on my choice of major
The authors of the two texts tell us how they chose their major or future career. One took

his professor’s advice to follow his interest and changed his m'aljor. The other ‘took a very
different path by letting passion follow him. How did you decide on your major? Do you
think that you made a good choice? s

You have studied in college for several months. After going through some dn‘f\cuytles ?r
problems, you are more confident in your study. Now you are invited by your se'mor high s.chool
to share your experience of choosing your major with Grade 3 students who will be .Choosmg
their majors. You will write an essay in which you reflect on how you chose your major and
then give suggestions. The following steps may help you with the project.

Steg} Recall how you decided on your rﬁajor

fems s e

After taking the National College Entrance Examination,
school graduate needs to do is to choose a major, which

You may need to think about what factors helped you

Internal factors:
® my career philosophy
® my interest or passion
* my personality
my capabilities

i 3 bes : S A e

Recall your experience of studying the major
After you made your choice in major, you started your major learning which is ne
you. Did you have any difficulty in studying the major in the first year? What dlfﬂ;
have you gone through? How did you feel at that time? And what did you do?

Draw lessons and make suggestions i
After reflecting on your choice of major, you should draw some lessons from this
experience and offer some suggestions to help those Grade 3 students in your seniol
high school. The following questions may help you. . ;, i
e Are the factors that helped me decide on my major important? Should th G_?
students take them into consideration? ; '
e How should we look on the difficulties we might meet with after we ma
e What is the most important thing in choosing a major? .

Draft and revise your essay g
Draft your essay and try to use the expressions you have |
have finished, have a peer review of your essay with
based on your partner’s feedback. The fo!loyvin
your essay. . .




Demo Goals

2 SWBAT
Teaching 1.
Goals
2.
3

Language Targets:

recognize the four
uses of conditionals
in different contexts;
grasp the form of
conditionals by
using them correctly
according to
contexts;
construct a three-
paragraph structure
for the unit writing
project.

Outcomes of Tasks

(Demo) Task 1: Ask Ss to

1. listinternal and external factors that influence choices for majors;

2. match four uses of conditionals with sentences from text readings;

3. write conditional sentences to explain why these factors influence
major choices.

(Demo) Task 2: Ask Ss to

1. write about personal experience of studying the major they chose;

2. read each other’s posts and adapt their description with conditionals;
3. check and assess each other’s adaptation.

Task 3: Ask Ss to

1. summarize the writings from task 1&2

2. write a paragraph to make suggestions with at least one conditional
sentence.

Demo Goals

Educational Targets:

SWBAT
1

come up with
critical views on
factors that
influence
choices for
majors;

reflect on
personal
experiences to
polish a positive
outlook for life;
provide
suggestions for
others through
various ways of
reasoning.



Demo Goals Demo Goals
Educational Targets:

Language Targets: SWBAT
SWBAT 1. come up with
1.  recognize the four w OO
i 8 f | factors that
L C_“ QN ‘B\ influence
(De:ﬁ% BEEI]_ Aat( éit . choices for
1. listfin erna anciextern factors that influence choices for majors; majors;
2-2 SFasSp the Torm o £ di s Wit f I . 2. reflecton
. t‘g%ﬁ}&‘gﬁg ngso conditronals with sentences trom text readings; Serdana
3 ite iti ntencesto explain why these factors influence experiences to
Hé{h?tﬁ%ﬂg&g%éh% P y polish a positive
m%%iﬁﬁ%ﬁes* outlook for life;
contexts: 3. provide
’ suggestions for
3. constructa three- othars thEatan
paragraph structure various ways of

for the unit writing reasoning.

project.



Demo Goals

Language Targets:
2 SWBAT
Teaching 1. recognize the four
Goals uses of conditionals
in different contexts;
2. grasp the form of
conditionals by
using them correctly
according to
contexts,
3. constructa threé-

paragraph structure
for the unit writing
project.

Outcomes of Tasks

(Demo) Task 1: Ask Ss to

1

/3.

(Demo) Task 2: Ask Ss to

1. write about personal experience of studying the major they chose;

2. read each other’s posts and adapt their description with conditionals;
3. check and assess each other’s adaptation.

Demo Goals

Educational Targets:

SWBAT
i

.

listinternal and external factors that influence choices for majors;
match four uses of conditionals with sentences from text readings;

write conditional sentences to explain|why these factors influence
major choices.

Task 3: Ask Ss to

1. summarize the writings from task 1&2
2. write a paragraph to make suggestions with at least one conditional
sentence.

come up with
critical views on
factors that
influence
choices for
majors;

reflect on
personal
experiences to
polish a positive
outlook for life;
provide
suggestions for
others through
various ways of
reasoning.



Demo Goals
Language Targets:
SWBAT
1. recognizethe four
uses of conditionals

(DiErAB ferfk 20RRXES to

Demo Goals

Educational Targets:

SWBAT
10

2. 1.g@ﬁf?i:g'ﬁti(@ﬂpﬁgrsonaL\experiepce of studying the major they chose;

2.cqditiggels B¥her’s posts
3. Y9N8 themFaLetleach

according to
contexts;

3. constructa three-
paragraph structure
for the unit writing
project.

adapt their description with conditionals;
adaptation.

come up with
critical views on
factors that
influence
choices for
majors;

reflect on
personal
experiences to
polish a positive
outlook for life;
provide
suggestions for
others through
various ways of
reasoning.



Demo Goals

Outcomes of Tasks

SWBAT
Demo Goals (Demo) Task 1: Ask Ss to . L
Language Targets: 1. listinternal and external factors thatlinfluence choices for majors;
2 SWBAT 2. match four uses of conditionals with sentences from text readings;
Teaching 1.  recognize the four / 3. write conditional sentences to explain[why these factors influence
Goals uses of conditionals major choices. Ep
in different contexts;
2. grasp the form of 2
conditionals by (Demo) Task 2: Ask Ss to .
using them correctly 1. write about personal experiencelof studying the major they chose;
according to 2. read each other’s posts and adapt their description with conditionals;
contexts; 3. check and assess each other’s adaptation.
3. constructa threé- 3.
paragraph structure Tack 3 Ack & 15
for the unit writing 1. summarize the writings from task 1&2
pfelize 2. write a paragraph to make suggestions with at least one conditional

sentence.

Educational Targets:

come up with
critical views on
factors that
influence
choices for
majors;

reflect on
personal
experiences to
polish a positive
outlook for life;
provide
suggestions for
others through
various ways of
reasoning.



Demo Goals

Demo Goals Educational Targets:
Language Targets: SWBAT
SWBAT 1. come up with

. critical views on
1. recognizethe four

e factors that
uses of conditionals e a8
in different contexts; choices for
2. r form of majors;
Tdsk 3: AS S§sﬁ?§ 5 ﬂj ;
conditignals by. § fpleein
1. summarize the wri mgs from task 1&2 oersonal
., using them orre tlyk ; . .
2, writeagcg%r? ra% 0 make suggestions with at least experiences to
one condi ior%atl sentence. polish a positive
contexts,; outlook for life;
3. constructathree- 3. provide
paragraph structure suggestions for
for the unit writing others through
; various ways of
project.

reasoning.



Outcomes of Tasks

Demo Goals (Demo) Task 1: Ask Ss to

2 SWBAT
Teaching 1.
Goals
2.
3

Demo Goals

Educational Targets:

SWBAT
» 1.

Language Targets: 1. listlinternaland external factors that influence choices for majors;
2. match four uses of conditionals with sentences from text readings;
recognize the four / 3. write conditional sentences to explain|why these factors influence

uses of conditionals
in different contexts;
grasp the form of
conditionals by

major choices.

(Demo) Task 2: Ask Ss to

4

using them correctly
according to
contexts;
construct a threé-

paragraph structure Task 3: Ask Ss to
for the unit writing 1. summarize the writings from task 1&2
project.

2. write a paragraph to make suggestions

1. write about personal experience pf studying the major they chose;
2. read each other’s posts and adapt their description with conditionals;
3. check and assess each other’s adaptation.

b 4

sentence.

with at least one conditional

come up with
critical views on
factors that
influence
choices for
majors;

reflect on
personal
experiences to
polish a positive
outlook for life;
provide
suggestions for
others through
various ways of
reasoning.



Outcomes of Tasks Procedure of Tasks

(Demo) Task 1: Ask Ss to Protals o
1. list internal and external factors that influence choices for i g I
majors; , discussion posts on Unipus
2. match four uses of conditionals with sentences from text,\
readings; In-class: TBI:
3. Yvrite conditic.mal ser\tences to explain why these factors | .\1. lead-in video v Measurable outcomes
3 influence major choices. 2. text analysis and matching exercises i) . ,
3. in-class discussion and writing Effective ScaffOIdmg
Teaching (Demo) Task 2: Ask Ss to L 4. discussion posts analysis
Methods 1. write about personal experience of studying the major / 5. discussion posts reading and writing
they chose; S L - ! .
2. read each other’s posts and adapt their description witf/‘ £ Yvrltlngs CleRIET pe?r Al POA:
conditionals; / - 7. in-class summary and writing ‘/— :
3. check and assess each other’s adaptation. ‘/ Learnlng-centered
™ Post-class:
Task 3: Ask Ss to / | Complete the unit writing project with a

1. summarize the writings from task 1&2
2. write a paragraph to make suggestions with at least one ]
conditional sentence.

three-paragraph essay

\




Teaching
Methods

Procedure of Tasks

Pre-class:
discussion posts on Unipus

In-class:

1
2
3.
4.
5
6
7

lead-in video

text analysis and matching exercises
in-class discussion and writing
discussion posts analysis

discussion posts reading and writing
writings checking and peer assessing
in-class summary and writing

Post-class:
Complete the unit writing project with a
three-paragraph essay

Meaningful
input &

Language-
focused
instruction

Meaningful
output

Fluency
development

TBI:
v’ Measurable outcomes
v Effective scaffolding

POA:

v’ Learning-centered
v’ Learning-using Integrated



Three-
dimensional
Grammar
Teaching

Language-
focused
instruction

= Teaching Conditionals:
Why:
* Required knowledge

Unit Requirements:

* Difficult to acquire

What:
e Student’s lacks: Three-
dimensional grammar

* Form: if clause + would Vv
* Meaning: real & unreal

conditionals v

e Use: when to write X
How:

~—_ * Summary of four uses

e Text analysis

e Guided instruction
* Writing Exercises
* Peer Review

_—

A 4

e The learning objectives
(p.123)

. conditional sentences in
iExplore 1 (p.125-126) and iExplore 2
(p.133-134)

* Sharpening your skills (p.136)

Language Requirements:

* Ranked in the most serious
teaching problems (Covitt, 1976)
. functions survey through corpus
analysis (Ford & Thompson, 1986):
» propose options
» introduce contrasts
» provide examples
» make inferences




Highl ights

A golden course (high-level, innovative, challenging) :
 targeted on moral and language education
* guided by Task-based Instruction and Production-oriented
Approach
B Highlights * instructed with Three-dimensional Grammar Framework
* organized through a learning community in class and on Unipus
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1 Watch the video: An email from my high school teacher

| |
|

-

Scenario &
target

|
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1. What is the boy’ s major?
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2. Why did he choose his
major initially? And
how
does he think about it
now?
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Lead—in:
Scenario &
target

Self-actualization

morality
creativity
spontaneity
lack of prejudice
acceptance of lacks

self-esteem, respect,
achievement, confidence

‘:‘g .Qy:,:‘ Esteem
Love/Belonging
Safety
Physiological

friendship, family,
intimacy, sense of
connection with others

security of body, of
employment, of resources, of

morality, of the family, of
]’\f\ﬁ‘]"_‘l’\ f\‘p ﬂﬂﬂﬂﬂﬂ +‘7'

air, food, water,
shelter, clothing, sleep
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friendship, family,
intimacy, sense of
connection with others

security of body, of employment,
of resources, of morality, of the
family, of health, of property



Lead—in:
Scenario &
target

s s R

You are invited
by your senior
high school
teacher to write
an essay.

R e I
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Task 13
Remember &
analyze

How an economics professor taught me a life-changing lesson — in literature

G e

1 Every spring, during college graduation season, | think about a former professor who uttered two astonishing sentences that changed the

course of my life.

2 | was not a happy student, attending community college because | didn't have the grades, the money or the motivation to attend a four-year

university. | had no real interest in business — my major — but my mother, a typical immigrant, had convinced me it would be the most practical

course of study.

3 | might not have finished college myself if it hadn't been for a required class in which | had little interest. On a fall morning during my second :X p I C prov ide

year, | was seated in a large lecture hall — back row, left corner — for my Econ 1 class. As the professor lectured about macroeconomic theory, |

propped up my textbook, slipped the novel John Barleycorn by Jack London inside, and began reading. (P 125 Para.3, iExplore |)

HNINEITCHIUES DddTLU WL DLTYIVUILY MPGLILIWINGAL a3 UL LIl Lg s

aa s adai.

10 During the next few weeks, | pondered his reaction. If an economics professor valued literature as msel=se=si=evan=mere=iaah economics,

perhaps there was some real value in all the reading | was doing outside of class. Maybe reading novels wasn't just an escape and a diversion.

Maybe the study of literature would be a worthwhile pursuit. And if | could succeed as a literature student, maybe this would lead me in a

L direction that might enhance my career prospects. | had no idea what career this would be, but | hoped that by the time | finished school, I'd

g

find out. (P126 Para.10, iExplore I)
N.. ..

IR SR AL o Ml h AR R ] o 2l o A SRR o 1

e

S

e e e S e e

1. To 2. To make

inferences
examples

4. To show

Propose contrast

options

\AI

I/ TNmic

2 For many of my peers, this decision would have brought about anxiety. Growing up, we were told by guidance counselors, career advice

books, the news media and others to "follow our passion." This advice assumes that we all have a pre-existing passion waiting to be

discovered. If we have the courage to discover this calling and to match it to our livelihood, the thinking goes, we'll end up happy. If we lack this

courage, we'll end up bored and unfulfilled — or worse, in law school. (p133 Para.2, iExplore I
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Taskis2
Apply, create
& evaluate

CEEs

= m
As a law student, | have faced with some problems. Firstly, | didn't know the legal knowledge like other students, so that | felt under pr
essure, Besides, this year's freshmen are required to learn mathematics, which is the most bothered me. Fortunately, my skills improved
gradually with help of teachers and friends. | begin to be curious about legal news and relevant books, which not only increased my int
erest in law, but also broadened my horizon, As for math, | no longer get distracted in class and finish the homework carefully. | hope |
can do better in the future.

b 2020-11-28 22:58 (x| d2 0

-l W

1.As a freshman, | came to university with the mood of anticipation, but | was welcomed by the more difficult study, such as Advanc
ed Mathematics, This subject is much more difficult high school mathematics,He has higher requirements for our mathematical logic a
nd reasoning ability.So at the beginning of the class, it was difficult for me to understand what the teacher was saying, sometimes | ev
en want to give up advanced mathematics, but advanced mathematics is the foundation of everything for our major,so | have to learn
it.Later, as in high school, | gradually understood by doing more questions.

2.Learning is a long process, he has to learn to insist, as long as he works hard for his dream, he will succeed. Add oil,| believe you can
success.

fif] e 2020-11-28 2307 =3 20

Gone is the day when learning just for an admission to an excellent top university, | dewll in a new period as an law student at college.

-

Without definitely new plans and goals for future , a sense of nihility gradually permeated my life owing to the loss of significance ¢ T

arning. In order to break the deadlock, | attemptted to read some classics related to my major and draw strength from it . To my suspn

T TR

se, in the course of my reading, not only did it stimulate my interest in law, but also it made my impetuous heart to get real peace. And

e




Directions: Describe what
might have happened if “After graduating from high school, | chose Applied Physics as

this student had made a ™My major. But | was not sure what to face with at that time. |
different choice. assumed it would be all related with problems and theories of

physics. It turned out that | have to learn mathematics in great

pain, which almost made me consider dropping out. However,

after talking with my tutor and persisting in studying for several

3 months, | found that learning maths assisted me greatly in
cultivating logical thinking, which in turn helped develop a deeper

Task 2 : : I
A§§1y, Lolas understanding of physics. Thankfully | didn’t give up!” (by Tony,
& evaluate 2020K01)

® @ e.c. If he had givem up

A ‘
" MmathSwould not have developed his logical thinking great




e

Taski2 &
Apply, create
& evaluate

Discussion

What might have happened if this student had choosen
a different major?

Voo

y If he had not talk with his tutor and persist in st

udy for several months, he probably wouldn’t h
ave cultivated logical thinking and developed a
deeper understanding of physics.

If he hadn't talk with his tutor and.persisting in
studying, he would not find that learning math a
ssisted.him many.

If he had given up,he would not develop a deep
er understanding of physics.

If he hadn't talked with his tutor, he probably w
ould not have chosen this major.

If he hadn't learnt math, he probably would n
ot have developed his logical thinking,

If he teatld’ tttaaddkd wiith his tutiorr
and persisting iin studlyimg, he would
not flimde found ththiatl teamnimg matth
assisted him many.

If he had given up, he would not
dave lop el caedeapdaepsrd emdéantdmdi mpf
pliyphgsics.




21:38 wll AG -

. . P mlLIE i e . -
1. Read three posts from your < Bisclissan e Discussion
classmates and leave your s BEE
comments . 1 BEESHEETLURNESE, BErIReLEs | ISFH W A o Dl you Iosy bs the sl ore |

BES. CBERERLIEHE, 8T —B100iE0IA know in our English class expect my classmate

BUEERE: o MESMAASAASHE MR NE s in the major. I think you are a good student wh
- i L o take everything seriously. 1 do think you will

make progress later.

2020-11-29 19:11 20

= SR
o Asa law student, | have faced with some proble
ms. Firstly, | didn't know the legal knowledge I
ke other students, so that | felt under pressure. B
csides, this year's freshmen are required to leam
mathematics, which iz the most bothered me. Fo

Fas

[E1E EET: I admire your perseverance and
courage. Your efforts will pay off!

2020-11-29 19:16 i3 0

::ig:

rtunately, my skills improved gradually with hel
2 c SeIeCt one pOSt; create two prof teachers and friends. | begin to be curious a Fax
ey bout legal news and relevant books, which not o = o :
conditional sentences and reply. 10 Totreasid r lilereet 5 st b AlS Erbb e 1% /875 At the beginning, we will all hav
3 , 5 e the same dilemma, but as long as we persist in
ey Merzon,- 4 (e ik, A no lonse get (i learning, we will surely have harvest. Come on
tracted in class and finish the homework careful ] : 2 ’
Iy. | hope 1 can do better in the future. it ' 2020-11-29 19:20 20
Task 2 : 2020-11-28 22:58 5 ' |
Appl t ol Fa%
pp Y, CI'ea e *E' WS Wl £ B1E 3k&: Youand I have similar experience
& eVa].l.late 1.As a freshman, [ came to university with the A and confusion, but I believe that = long a6 NG
mood of anticipation, but I was welcomed by t | work hard, we can overcome all difficulties.

he more diffieult study, such as Advanced Mat 2020-11-29 19:26 2 0

-

% o

hematics, This subjeet is much more difficult h
igh school mathematics, He has higher requirem

i
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Checklist (adapted from textbook p. 141)

| can recognize the four uses of conditionals in different
contexts.

| can create conditional sentences appropriately according to
different contexts.

| can complete one paragraph out of three for the unit writing
project with proper language.

| can come up with critical views on factors that influence
students’ choices for their majors.

| can reflect on my personal choices and develop a broader
horizon for life.
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Unit project

VWriting an essay l

Reflections on my choice of major
The authors of the two texts tell us how they chose their major or future career. One took
his professor’s advice to follow his interest and changed his major. The other took a very
different path by letting passion follow him. How did you decide on your major? Do you
think that you made a good choice? |
You have studied in college for several months. After going through some difficulties or

problems, you are more confident in your study. Now you are invited by your senior high school

to share your experience of choosing your major with Grade 3 students who will be choosing

their majors. You will write an essay in which you reflect on how you chose your major and

then give suggestions. The following steps may help you with the project.
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iProduce:
Unit Project
(p. 140-141)
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