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Comprehensive
research
university

Double first-class
university (Class A)

* Tang Aogqing Hornors
Program

(EVEREST Project,

Ministry of Education)

* English Proficiency: CSE(Level 6)

» Proficient in speaking & reading, less
proficient in writing

» Lacking genre awareness & topical
resources




( < ) Course Objectives

1. Level-7 (CSE)

CSE 7

Can understand language materials on a range of topics, including those related to his/her field
of specialisation; can accurately identify the theme and key points of the material, objectively
assess and comment on its content, and understand its deeper meaning.

Can engage in in-depth discussion and exchange with others on a range of related academic
and social topics; can effectively describe, clarify, explain, justify, and comment on such

matters and express him/herself clearly, appropriately, smoothly, and in a conventional manner.

2. Critical & Creative thinking

3. Sense of social responsibility & Global vision
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* Learning-centered
principle (LCP)
* Learning-using

* Backward design

* Meaning making
and transfer

* Evidence-based
Instruction

integration principle
(LUIP)

* Whole-person
education principle
(WPEP)

Production-oriented & Learning-centered




Teaching Design

Learning
Plan

Motivating

oo

4 Assessing



Unit
Learning
Goals

® @ O S

Describe & analyze the bystander effect (BE)

Propose workable solutions in a specific
context

Understand the complexity of human nature

Recognize the importance of Yi (£§) and social
responsibility for modern citizenship




have a clear and
focused topic

don’t aim for broad
and grand

the topic is too
broad to be dealt
with in an essay

Scoring Rubric for BE Essay Project

the topic is focused
but trite

the topic is focused
and intriguing

Revising Checklist for Essays

Have a clear claim
or argument

use relevant and
sufficient evidence
to support your

« The claim is not

« thee

stated
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- the claim is made

clear and
authoritative
the evidence is
convincing and
powerful

Structure and
organization

- Have discernible
stages of
phenomenon-
description,
cause-analysis
and solution
proposal

Focus on the
solution

use signaling
language to mark
the transition

- lack of apparent

structure

- lack of signaling

language

the structure is
discernible

not focus on the
solution

some use of
language signal

the structure is
clear and easy to
follow

the language
signals are
proper and
sufficient

Language use specific, vivid
and accurate
words

proper use of
nominalization

-+ Minor error

« Errors that risk

making overall
message
distorted or
incomprehensible

- lack of

nominalization

use of some
specific and
accurate words
use of
nominalization
some errors but .
text
comprehensible

Use of specific,
vivid and
accurate words
proper use of
nominalization
minor errors

Does the introductory paragraph (2 points, EH—4)
|:| Begin with general statements and end with a specific thesis statement?
[ nclude a thesis statement that clearly states what the essay is about?
Do the body paragraphs (5 points, &5 —42)
[] Each begin with a topic sentence?

|:| Each have enough specific details such as exam
sentence?
|:| Each have unity? That is, do the supporting
[ Follow a logic order?

|:| Include transition signals to guide the reader from
Does the concluding paragraph (3 points, & —4)
|:| Begin with a conclusion signal?

ed directly to the topic sentence?

ea to the next and from one paragraph to the next?

[ Either summarize the main points of the essay o restate the thesis statement in different words?
[] Avoid introducing new ideas?

Grammar in this essay is (2 points, =i£—)

[ Correet (E5EiR) (5 2 41)

[[] Mostly correct (1-3 4b45i2) (75 1 43)

[ Others (3 b WL L5538 (.0 4)

Words and their spellings in this essay are (1 points, —i%—)

[[] Mostly correct  (0-3 Ab5%) (41 44)

[ Others (3 b L8515 (7 0 4)

The whole essay reads (2 points, =i%—)

[ tmpressive 2 44)  [] Satisfactory (14) ] Ordinary (04}

_____ , K., Hangai, & A., Madden, 2014, A programmatic ecology
of assessments: using a common rubric to evaluate multimodal processes and artifacts.
Computers an composition, 31: 53-66

Adapted from Alice Oshima & Ann Hogue. (2006). Writing academic English (4" Edition). Pearson Longman.




Unit
Learning
Plan

* What scaffolding is needed to help
students excel in the essay project?

* What evidence could demonstrate
their internalization of knowledge
and skills in the learning process?



Section 1 (Text 1; period 1-2)

Before class . .
« Theme vocabulary learning Stude_nt IeEfpEme e
Learning

1. Survey & oral

1.Question-driven: students’ behavioral
In class choice & causes
Offline 2. Understand BE: origin & cause
Online (Write to narrate: specific action verbs;
Write to analyze: nominalization)
3.Connect BE with Yi (&)

4.Announce final project & rubric 3. Oral discussion

After class « Student Independent

* Preview & annotate Text 2 Learning
Offline e Text 2 Annotation




Before class

Online

Section 2 (Text 2; period 3-4)

 Preview & annotate Text 2: The
Kindness of Strangers

e Online vacahiilarv

« Student independent

learning
* ANnorate 1rextrz

In class

1. Clear students’ doubts about Text 2
2. One cohesive strategy (thematic
progression)

3. Connect Text 2 with Mencius &
Xunzi (R (&) &EF (EZT
=)

la. S-S group

d1SCussion

. Students collaborative
Learnlng _

N VA ATIT

3b. Information gap
discussion

After class

 Preview supplementary reading

« Student independent
learning




Section 3 (Synthesized reading;period 5-6)

Before class

Online

 Preview supplementary reading

« Student independent
learning

In class

Offline
Online

1. Understand related & opposing
perspectives:
v Article: How the false story of
Kitty Genovese murder went viral
v Book chapter: Kitty Genovese
v Course handout: Minamata
2. Self reflection & evaluation

« Student collaborative
learning

e Student self evaluation

"4

After class

 Analyze BE in a specific situation &
propose workable solution

« Student independent
iInquiry




Unit Assessment

< > C >
Formative Self assessment Cognitive
Diagnostic Peer assessment Metacognitive
Teacher assessment Social
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b
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Q Evidence

>
>
>

Essay writing
Quiz & drill
Discussion
worksheet
Self-evaluation
checklist

Unit Assessment

Q. Parameters

* Degree of Difficulty:
simple & complex
* Time Investment:
short-term & long-term
* Structure:
structural & non-structural
 Mode:
oral & written
audio & visual
online & offline




(Output)
critical &
creative thinking

Final Project

(Output)
critical thinking

oral output) = synthesize
. apply
analyze inquire
understand apply create
infer synthesize
memorize analyze

recognize
understand



Bystander
Effect

Kitty
Genovese’s
Case

Psychological
Factors

o Moral
Ambiguity Diffusion




Highlights

1. Backward evidence-based teaching design

2. Multi-dimensional in
3. Connecting Book wit

Present

out and scaffolding

n Lives, East with West & Past with
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The Bystander Effect




Recap:. Survey

Situation 1
More bystanders

Less help

\ ¢

31% The Bystander Effect

Percentage of Offering Help







Moral Diffusion
(Diffusion of Responsibility )

One boy - Aboy Two boys - Half a boy Three boys - No boy




The Language

Sentence 1 (My Explanation) Sentence 2 (Textbook)

* Moral diffusion is tﬂat « Moral diffusion is the

someone may feel |ess lessening of a sense of

responsible vhen he is iIndividualresponsibility
a member of a group. |




I~ What is nominalization?

Nominaliz=

~ /

relating to a noun cause to be

an adv.

an adj.

Nominalization is of causing to be a noun.

a verb
a clause




= @
chlldren s Eeachord
Eow to to too much sugar

S~——

Nominalize? \J
V. + 0

Steps: ICDR

b
@) Thelae P EHa a8t TPOM' Brid%8YB . riment
~ revedChang® Fen & BEIMIBRIRL oo much

sugadj{DREETe the personal pronouns
4. Rewrite the sentence




=g (D Who did what e
- UM mphasizing Bs proy

C?ﬂly to Who did what
Nominalize?

Nominalization

=)




Learning Practice

- It has been arqued that if wealth isdistributed)unequally,
UIRE 9 teunequally

it cansocial unrest in any country.

+° It has been argued that unequal@ribu@of wealth
can cause social unrest in any country.

ICDR
ldentifying
Changing
Deleting
Rewriting

+'+ It has been argued that unequal@ributio of wealth
IS theof social unrest in any country.




Bystander
Effect

Kitty Genovese’s Case Psychological Factors

. Moral




How to overcome the bystander effect?

Freezing » Eager
Bystanders Helpers




How to overcome the bystander effect?

q \ ((X%E&o »
Chinese — fLig-HE)

chivalrous swordsmen “Righteousness is the

accordance of actions

%b with what is right.”

(Doctrine of the Mean,
The Book of Rites)

To bravely stand out like a “Xia” (£€) & to do “what is right” (&)
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Essay Writing

Write an essay to analyze the bystander effect in

a specific social context and propose workable

==

solutions.




