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The New Version of Bloom’s Taxonomy
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GRE Writing: Argument

Fifteen years ago, Omega University implemented
procedure that encouraged students to evaluate the tea
effectiveness of all their professors. Since that time, O
professors have begun to assign higher grades in their clas
and overall student grade averages at Omega have risen by
percent. Potential employers, looking at this dramatic rise
grades, believe that grades at Omega are inflated and do no
accurately reflect student achievement; as a result, Omeg
graduates have not been as successful at getting jobs as
graduates from nearby Alpha University. To enable its graduat
secure better jobs, Omega University should terminate
evaluation of professors.
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1. Target: H#¥p
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» Highlight CT objectives in your
syllabus: cognitive skills and
affective dispositions
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v Evaluate the strengths and weaknesses
of anecdotes as evidence

v Evaluate the impact of globalization on
language

v Generate evidence by conducting an
interview



» Ensure student understandings: orientatio

» Make CT visible through the teaching
process
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2. Inquire: K

B EMNAEH BRANI=

Inquiry-based learning is a form of a
learning that starts by posing questi
problems or scenarios—rather than sim
presenting established facts or portrayin
smooth path to knowledge.

s X F 4% Justice (Michael Sand
http://justiceharvard.org/themoralsideofmurder/
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Basic teaching strategies:

» Learning as a process of exploration
» Reasoning for knowledge
» Engaging in CT activities

» Practicing Socratic questioning




Nail Mercer: dialogic teaching / exploratory
talk
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CT Classroom Culture

v We share ideas and listen to one another;
v We talk one at a time;

v We respect each other’s opinions;

v We give reasons to explain our ideas;
v If we disagree, we try to ask “why”’;
v We always try to agree at the end.




Strategies for Effective Questioning (Gibbs)

» Ask questions that invite more than one
plausible answer.

» Provide wait time after asking a question to give
less confident students time to think.

» Ask follow-up questions, such as, “What can you
add?” or “What is your opinion?”

» Request a summary. “Who can make the point in
different words?”



» Provide feedback that neither confirms nor denie
students’ responses to ensure the discussion remains
open. Examples are: “Interesting.” or “I hadn’t
thought of that.”

» Survey the other students: “Who agrees with Max?
Who disagrees? Why?”

» Encourage students to direct questions to other
students. \

» Play devil’s advocate: “How would you feel if...?”




Socratic Questioning

Questions for Clarification

What do you mean by ____ ?

What is your main point?

Howdoes _  relateto __ ?

Could you put it another way?

What do you think is the main issue here?

Let me see if | understand you: you mean or ?

Jane, could you summarize in your own words what Richard has said?
Richard, is that what you meant?
Could you give me an example?

Would this be an example: ?

vV vV vV vV v vV v v vV v v

Could you explain that further?



Questions that Probe Reasons and Evidence

» What would be an example?

» Could you explain your reasons to us?
» Are those reasons adequate?

» Do you have any evidence for that?

» How could we find out if that is true?




Questions about Viewpoints or Perspectives

» How would other groups of people respond?
Why?

» How could you answer the objection that
would make?

» Can anyone see this another way?
» What would someone who disagrees say?




3. Routinize: ‘&K
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» Practice CT routines:

Ron Ritchhart, Making Thinking Visible \
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» What Makes You Say That? Interpretation with justification
routine

» Think Puzzle Explore 4 routine that sets the stage for deeper
Inquiry

» Think Pair Share A4 routine for active reasoning and explanation

v

Circle of Viewpoints A4 routine for exploring diverse perspectives

» I used to Think... Now I think... 4 routine for reflecting on how
and why our thinking has changed

» See Think Wonder 4 routine for exploring works of art and
other interesting things

» Compass Points 4 routine for examining propositions




Think-Pair-Share

A routine for active reasoning and explanation

--Pose a question

--Think individually
--Exchange ideas in pairs
--Share ideas in groups

* Intellectually challenging questions
* Independent thinking

* Perspectivizing

* Evaluating




4. Integrate: Fi&
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» From explicit language learning to implicit
language learning:

Learn a language while using it.

v Task/project-Based Language Teaching

v Cooperative Language Learning




A F R KBNS 4T «2iE1: Intercultural
Conversations» : An Activity from Unit 10

Internet friendships vs. face-to-face friendships

1. Read the article below and summarize the major
points made by each person regarding the advantages
and disadvantages of virtual friends.

Striking up Internet friendships: Is it safe or not?




2. With a show of hands, find out who in your
class are for virtual friendship and who are
against. Then work in groups of four, with each
group either supporting or opposing virtual
friendship. Share your summary of points for
your side in the article in Step 1 and brainstorm
for more arguments. Write them down. The
group then discusses and decides on three strong
arguments for your side.




For Virtual Friendship

Argument 1:

Argument 2:

Argument 3:

Argument 4:

Argument 35:

Against Virtual Friendship

Argument 1:

Argument 2:

Argument 3:

Argument 4:

Argument 35:




3. Group representatives take turns to present
the arguments on behalf of the group in front of
the class, and the rest of the class take notes of
the arguments.

4. The class then discusses and concludes what is
a fair-minded view of virtual friends.




5. Reflect: JxJ
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Thinking about one’s own thinking:

“MACGHhERRGILRE, FABEHLGELEE, & LK
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AARTENLG. FENGAKFM I GAIRBEALAL
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prii. BERFL, Axqohidkdotr. a8, 4. %
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v Problem-solving

v Discussing problem-solving process
and metacognition

v Keeping reflective journal

v Portfolio assessment




6. Content: HWZH
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» Content-Based Instruction

»Content and Language Integrated
Learning
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Fiik Reading Critically

i i 5 1k Language and Culture
ik 2 W25 AN Literature and Life

ik 3 #2254~ A\ Society and Individual

ik 4 P72# 5 Philosophy and Civilization

LG{E Writing Critically
HiE1 iU 5 1E Narrative Writing

5{E2 WH S {E Expository Writing
BOE 5 E Argumentative Writing
EARIE S E Academic Writing




WrJJ Listening Critically

Wr 111 H5Wr 4= 3% Listening to Life
I Wyt 2 g% Ak Savoring Culture
' Wr 1 3 W 22+t 22 Observing Society
I Wr 14 AVTE AR Approaching Research

I 11 Speaking Critically

Hig 1 AL Z BF Intercultural Conversations
g 2 #£J3 7 i Interpersonal Discussions
1ig 3 {2 i3 Public Speeches

iF 4 #¥iE2Z AR Topical Debating




7. Evaluate: PEH
BNz H B ETEN 8 5 2

» Apply intellectual standards to the elements of
reasoning in order to develop intellectual
traits (Paul and Elder) =~

»Bring intellectual standards into the \

classroom

» Incorporate CT performance into learning
and teaching assessment



» Innovating peer review in writing:

--Reviewing the criteria

--Taking turns reading papers aloud slowly
in small groups

--Discussing
--Constructive recommendations




A checklist for analyzing an argument

What is the author’s claim or thesis? Ask yourself:

--What claim is being asserted?
--What assumptions are being made—and are they acceptable?
--Are important terms satisfactorily defined?

What support (evidence) is offered on behalf of the claim? Ask
yourself:

--Are the examples relevant, and are they convincing?

--Are the statistics (if any) relevant, accurate, and complete?
Do they allow only the interpretation that is offered in the
argument?



--If authorities are cited, are they indeed authorities on
this topic, and can they be regarded as impartial?

--Is the logic—deductive an inductive—valid?

--If there is an appeal to emotion—for instance, if satire is
used to ridicule the opposing view—is this appeal
acceptable?

Does the writer seem to you to be fair? Ask yourself:

--Are counterarguments adequately considered?

--Is there any evidence of dishonesty or of a discreditable
attempt to manipulate the reader?

--How does the writer establish the image of himself or
herself that we sense in the essay? What is the writer’s
tone, and is it appropriate?
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» Student Course evaluation form >>>

» The Holistic Critical Thinking
Scoring Rubric >>>




8. Fulfill: SEIR
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» Cultivating both cognitive skills AND
intellectual virtues

» Culminating in self-actualization or self-
fulfillment




Self Fulfillment
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