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* A key concept in Socialcultural Theory (SCT)

* Human mental functioning is fundamentally a mediated process that is organized by
cultural artifacts, activities, and concepts (Ratner, 2002).

e SOCIOCULTURAL THEORY AND L2: State of the Art

Studies in
Second Published online by Cambridge University Press: 10 February 2006
Language
Acquisition

James P. Lantol! Show author details

Metrics

m ’ A Share 66 Cie [Q Rights & Permissions

Abstract

Language Acquisition

This article considers the implications of two central constructs of sociocultural theory (SCT) for

: second language (L2) development: mediation and internalization. It first discusses Vygotsky's

e ot general theoretical claim that human mental activity arises as a consequence of the functional

Abstract system formed by our biologically specified mental capacities and our culturally constructed

References symbolic artifacts. It then examines some of the L2 research that has investigated the extent to
which L2 users are able to deploy their new language for cognitive mediation. Specific

attention is given to the mediational function of L2 private speech and to the synchronization
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» SCT BXRTMAAERIER, SREVygotsky FTERIMASCHEOET, FE7IA
AAFEHIREER, Lantolf & Thorne(2006)F5 | AZIN B S,

* SCT was construed to refer to the theory of mental development and functioning formulated
by Vygotsky and his colleagues (Lantolf, 2006)

. B MEROBNARE, B KRES: 0
14 ( internalization) SOCIOCULTURAL THEORY AND L2

- A9 mediation)
]ﬂ%ﬁﬁlﬁﬁ
( zone of proximal development, ZPD)

. |

State of the Art

James P. Lantolf
The Pennsylvania State University

This article considers the implications of two central constructs of
sociocultural theory (SCT for second language (L2) development:
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* Interaction Hypothesis Long(1981)

- SCTEFES REENAERNMEER T %
- BRiRCEEIE S NERENGIE AXEEEERNANIRRE, FIEARZ BN ES],

» T Long(1981)3F "FMNEITIET" (foreigner talk)ﬁﬂﬁﬁ’]? HalE e

- FEEESIFFEERKE, EXERUESEA. BEESHANLGR: EFIE.
BEEA. FiZ. xa5iK..... . AINEZUES A ﬁélmiﬂ,e,(Ferguson 1975),

- Long X TRAMBERMESISER
- HINVEEmodified input, ARG
- BxiffEmodified interaction, SCIENEE, &RZXZEIRINAZFRAIBRY,

NS :Do you wanna hamburger ?
NNS :Uh ?

\rl

NS :What do you wanna eat?
NNS :0Oh ! Yeah , hamburger.
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- comprehensible input hypothesis (i+1) ( Krashen 1985)
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SBRANRDTVES.
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* Swain (1995) HH{RIRIFARIE IR IR SR
- IMREEIRE(RIIEREMAN)RETIEISFH—REE, 2IFRSEET
, Comprehensible outputfR T IR SIE = iivh FZ?I‘, A8 =KIIEE:

HARIEER
noticing/ triggering, hypothesis testing, metalinguistic reflection
P T LA,

* Long (1996: 451):
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Map of the book

Episode 1
First days on
campus ps

Episode 2
Building a social
life p12

ommunication skill
aking small talk pt

ritical thinking skill
valuating relevance of
nformation p7

Intercultural skill
Exploring other cultures
at university pld

Section 1

Words and expressions
pll; pi7

Collocations

make, do pli

with, to, for, about p17
Structure

Past participle phrase
pll

Translation
pl7

Overtoyou
Writing a description of a
place on campus pl0

Over to you 2
Writing an outline of clubs
and events on campus pl6

Project

Creating a campus guide
brachure for international
students pl§

TextA

Are universities slowly
becoming a thing of the
past? plo

TextB
A long way from home
p26

Section 2

‘ Reading skill

Skimming texts for general ideas p22
Critical thinking skill

Developing counter-arguments p23
Considering different perspectives on

an issue p2/

Intercultural skill
Evaluating classroom culture p23

Words and expressions
p24

Collocations
feed, go p24

Structure
likewise p25

Translation
p25

TextA

Writing an essay
describing your
classroom culture and
sharing your feelings
about it p23

Episode 1
Welcome to the
first class! p37

Episode 2
Different ways of
learning p42

Communication skill
Making polite corrections
p37

Critical thinking skill
Engaging in self-
reflection pd2

Intercultural skill
Explaining how culture
affects learning styles
p4as

Words and expressions
pdl; pd7

Collocations
build, acquire, celebrate
p4l

make, solve, varied,
leading, contribute p47

Structure
itpd/7

Translation
pal

Overtoyou1
Writing a reflective journal
about your English course

pa0

Over to you 2

Identifying your strengths
and weaknesses as a
language learner pd6

Project

Creating and sharing your
new semester resolution
about English learning p48

TextA
Learning to become local
p50

TextB
Being a learner for life p56

Reading skill
Identifying narrative structure p5J2

Critical thinking skill
Analyzing underlying reasons p53

Intercultural skill
Anticipating and planning for cultural
challenges p53

Interpreting quotes about learning in
different cultures p57

Words and expressions
ps4

Collocations
confidence, opinion p54

Structure
as p5ss

Translation
P55

Text A

Writing a letter asking
for advice about
studying abroad p53
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gl Vhich topic do you ke most?

Section1: Project-based . Create your own brochure for international
/ students new to your university

learning
. . Create and share your new semester
- IMAIRBE WM resolution about English learning
- R E SRS TR . Make a presentation about a dish from
Section2fYE /M Passage 3&:“}: htometlown Gabihnian
. Make travel arrangements for a frien
. SILARKIE: :

Episode 1

visiting your hometown 7
. Wirite the script for a three scene play and B

+to ask for and give opinions

perform it. Episode2

City explorers

. Write an essay about different generationsiiiss s

. « 10 ask appropriste questions about
and their dreams cther b

Project
« to make travel amangements
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* Visiting your hometown
* Visiting Chengdu

keen to travel together in China. Now, a university holiday
@ is coming up and they finally have time to take a trip. But

where will they go? And what will they do?
STARTING

POINT
Read descriptions of popular
attractions in Shanghai

\ Ep|sode Check Shanghai
travel posters
_0 O
Episode
e-M'l-m—.

Explore Shanghai
independently

OVERTO
YOU

Create an itinerary
for travel in your
hometown

Go on a guided tour

in Shanghai
OVERTO

YOU
Describe a tourist

attraction in your
hometown

20
Lg

PROJECT

Make travel arrangements for a friend who
visiting your hometown

4 Unit 4
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Episode 1
Preparing dishes
| for a potluck party
| p67

Episode 2
The story behind
the dish p74

Critical thinking skill
Making an evaluation by
setting criteria p/1

Communication skill
Giving step-by-step
instructions p/5

Intercultural skill
Introducing cultural
items p77

Words and expressions
p73; p79

Collocations
bring up, bring along p73
keep, go p79

Structure
sth. goes that ... p79

Translation
p73

Section1: Project-based learning :,
O

Overtoyou 1

Writing and explaining the
recipe for a dish from your
hometown p72

Over to you 2

Writing a description of a
dish from your hometown
p78

Project

Making a presentation
about a dish from your
hometown p80

el
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‘[j'qu:ljl a U3Self-reflection
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> ‘Eﬁt . Tﬁ@ﬂ%iﬁ?ﬁ B G6Recipes
Section1: Project-based learning Hc_géggi,{?%
. sam s ecipes
MESMEIRBZEREiH
B G5 Recipes
B G1 Recipes
B G3 Recipes
B G4 Recipes
a Recipe evaluation criteria
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Section1: Project-based learning
- MESMEIRBEZRFSiH

* Individual level

« Group level

a U3Self-reflection

a G6Recipes

G2 Recipes

~ G2 Recipes

G5 Recipes

G1 Recipes

G3 Recipes

G4 Recipes

Recipe evaluation criteria

G4 Recipes

Fotal ud wil
DEAN-SAK
oyster 53
garfs
salt

Qe

I inthe y grit
53 3 stir the: n o
SITUNES 1
1 nto p
EIFE
Powder ste ed
Inoredse
nbsi:
el [ | I |
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Sectionl1: Project-based learning JETEESH -

© MESMAIRBRZEREH
* Individual level
« Group level
« Class level competition
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What makes a good project report?
? 5‘79 I:Ffl\ G4 Recipes * Rating criteria:

» 1 (totally disqualified) — 5 (totally qualified)
; =
e B
Section1: Project-based learning

Relevance: All elements of each genre are included in
both Description of place on campus place and Club
. AWE&@@E@&LL
Individual level

introduction or poster.
« Group level
« Class level competition
« Teacher feedback
- Student reflection

P e e —
suggestions
E

Appropriacy: Correct use as many as possible of the new
words and expressions, structure patterns learned in this
unit. e.g., past participles, informal language for club
posters...

Clarity: Speak clearly with good preparation instead of
reading. Appealing to the audience...

h Ll | .
-

fffffffffffffffffffffffffffffff
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Ij,jE How would you explain the foIIowmg Chinese concepts to a foreigner?

1‘%[’]§ GuanX|

= 122 . N&ideas, 1550z language, 1h1aZ542/discourse structures

- R, EEE, REEEFEFES
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...Guanxi, which roughly translates as ‘relationship’. Western companies
wantlng to do business in China are encouraged to take their time and establish
*Erji long-term relationships with their business partners to build up trust. It’s not
geid necessarily that the business itself is not important, but without the Guanxi
. there is a potential issue of trust. Guanxi can range from the fact that two
people went to the same school, have a friend in common, or their families
know each other. This relationship extends beyond two people and pervades
business life across all the sectors in China and helps grease the wheaels. |

believe that in the past Guanxi was more important than it is nowadays as
regulations are incorporated in business practices and technology makes
everything more transparent.



AN a
I PRI ERMESR beyond immediate colleagues and can be found

a7y o) in business life across all sectors in China.
(BRE: 1B . | However, you could say that Westerners often
, é}“—jﬁtr < IPNS NIk m _ overemphasize the role played by familiarity
. 4”:_%___. e BB L Laall. o1 gyanxi in business success in China,
el IR UL K forgetting the similar function of networking
wantlng to do business in ( . ,
1‘5{[’]& back home. The true value of guanxi is that it

yar; there is a potential issue of

long-term relationships wit
— WS RGEIRUERIIENE emphasizes the importance of mutual trust,

reciprocity, sharing and long-term relationship
people went to the same s

know each other. This relat
business life across all the sectors in China and helps grease the wheaels.
believe that in the past Guanxi was more important than it is nowadays as

rather than just short-term gains.

regulations are incorporated in business practices and technology makes
everything more transparent.
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Stress in two-word phrases and compounds

1. Listen to the sentences and focus on the underlined words. Which word or
syllable is stressed? Check (v") the correct one. Then work in pairs and take

turns reading the sentences aloud.
[Ed: in the recording, make sure that the correct word or syllable is naturally stressed
(the one in red)]

1)
2)
3)
4)
5)
6)
7)
8)

There many jobs in the high-tech industry. o high o tech

He paid a high price for the information. o high o price

Journalism i1s a fast-paced career. o fast o paced

I don’t own a fast car. o fast o car

I bought two one-way tickets because it was cheaper. o one O way
Most problems can be solved more than one way. 0 one o way

That company developed a breakthrough technology. o break o through
The thieves were unable to break through. o break o through

FLTRP
ABHIZR > EE

=

||
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,gl:l:l Experience the world
I

ﬁﬁi PROI

[ Language in focus

Stl'eS‘
syll

“ tur © [ Listen to the sentences and repeat after the speaker. Pay attention

[Ed i to the words and expressions in bold, which are frequently used when

discussing workplace changes.
1 The changmg §) e 1. This comes with some benefits, such as an increase in healthcare job
workplace openings.
_—— 2. Repetitive physical jobs like dishwashing are most likely to be
“‘ “ L TR y 2 3 replaced, and jobs like accounting and data collection will also be

increasingly affected.
— 3. Workers now need a set of skills that their parents’ generation barely
o e T e i ever used, if at all.

1'1'

e ——

ae 7 - et s e 4. Second, flexibility and adaptability are in demand. Large-scale
i i o - *. e (s business projects bring together professionals from many fields.
S 5. If your knowledge of social media, mobile technology, data analytics, or
cloud computing needs improving, don'’t put it off.
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DA emerges from SCT and is distinct from
traditional forms of assessment and
instruction in that the two are united,
permitting a teacher to intervene in and
diagnose a learner’s cognitive and/or
linguistic development.

when the teacher’s instruction is expertly
tailored to the learner’s emerging abilities, it
becomes a powerful mediator of the
learner’s linguistic development

Classroom Dynamic Assessment: A
Critical Examination of Constructs
and Practices

KRISTIN J. DAVIN
Lovola University Chicago
School of Education

820 N. Michigan A
Chicago, 11 60611
Email; kdavim@lue.edu

This article explores the implementation of dynamic assessment (DA) in an elementary school for-
eign language classroom by considering its theoretical basis and its applicability to second language
(1.2) teaching, leaming, and development, In existing applications of L2 classroom DA, errors serve
as a window into learners” instructional needs and provide opportunities for the teacher to mediate,
prompting learners to reformulate their utterance, The investigation presented here draws on data
from a combination of classroom DA nd small-group work in a unit focused on Spanish interroga-
tives. Extending earlier studies (Davin, 2013; Davin & Donato, 2013), it critically evaluates the extent
to which the teacher’s DA records, the heart of DA assessment, provide sufficiently robust evidence
for central claims in DA for the dynamic link between assessment and weaching in order to advance
learner development. It does so by contextualizing the teacher’s record with rranscripts from small-
group work that alternated with DAL and with a microgenetic analysis of two learners across both DA
and small-group work. It concludes that whole classroom applications ol DA will require considerable
expertise on the part of teachers that would have o become part of teacher education prograimns,
Equally importantly, it will benefit from being anchored in an explicithy meaning-oriented theory of
language
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17,9 q:l J U3 Self-reflection

. N { . FS 25 2 three most useful things you have learnt things you still need to improve
1':F ﬁ . 1.make a brief introduction of a dish

2.summarizing the main idea of a S
Y : g thinking skl
/ i presentation skill
2020100403001 Z 3.relate to text personally
2 2020100403002 % 1.Introducing a dish 2.Thinking deeply the thesis of essay Speaking and presentation skills Reading speed
1.Having a deeper comprehension in the teamwork Speaking my opinions in public bravely.
3 2.Evaluating an argument in different visions Enlarging my vocabulary.
2020100403003 ;g 3.Having known how to conclude a paragraph fastly and accurately Improving my writing skills.
1.make a brief introduction of dishes 1.my ability to using pr
4 2.get to know how to use pr 2.learn to review books before class
2020100403005 tH 3.a lot of names of dishes 3.team work
5] 2020100403008 %%
e } 6 2020100403009 1152
7 2020100403010 Z=ig
1.Giving a introduction of a dish Summarizing skill
8 2.Learn a lot about cooking verbs g
2020100403011 #¢ 3.Know the food culture in some countries
9 2020100403012 g= 1.how to make an introduction of a dish. 2.Some ways to make a deli listening skill prouncation words
10 2020100403014 s\ 1.learn about the difficulty of making a dish 2.remember some vocult the way to communicate more fluently
1.Learn a lot of new words about cooking.
1" 2.Learn how to cook a dish. Make full use of what | have learned.
2020100403016 =E 3.1 know how to cooperate with others.
1.Many new wards about food. 1.Use what you have learned.
12 2.How to make a video. 2.Make a good video.

2020100403018 F& 3.How to do a dish. 3.Spoken Skills.
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* Reading comprehension: logical development
e Critical thinking: idea sharing

Skimming texts for general ideas

* Intercultural reflection: topics for writing task
. iiefat e,
* Socratic dialogue in class i
* Pair discussion
* Group discussion
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* Reading comprehension: logical development
e Critical thinking: idea sharing
* Intercultural reflection: topics for writing task
- Witz
e Socratic dialogue in class

* Pair discussion
* Group discussion

Critical thinking
© Think-Pair-Share

VHINK I'ry to think of a counter

argument to each of the statements below.

Lessons online are often pre-recorded,
s0 professors can't use flexible teaching
methods to suit students
Counter-argument:

Professors can learn about their students

in advance, so that they can record online

lessons to suit the students

You can share your educational journey

with other students in physical universities.

Counter-argument:

You can join clubs and societies in physical

universiies

Counter-argument:

Critical thinking tip O

Developing counter-arguments

When reading and evaluating an argumentative
taxt, It is important to get a more balanced view
of the topic being discussed. To do this, we can
develop counter-arguments 1o what the author

says by

» Thinking the other way around
Argument: The university envirormerit supports
wtunities for personal

young p ke with op

development

Counter-argument: If young people don't go
1o university but stast working earfier, they
can develop themseives in the more tenlistic

envivovnment of the workplace.

Finding an exception

Argument: The structure, requiarity, and
scheduling found (n campus-based education ave
beneficial for students

Counter-argument: But not for all of them, as
same students learn move effectively when they do

it at their own poce,

A university education is necessary for the

suceess of young |u'np|r

Countar-argument:

M\\‘.||l. in pairs Discuss

your counter-arguments and try to make

improvement

m Share your counter

arguments with the rest of the class.

Intercultural reflection

In the text, the author mentions
“contributions from students"”. In some
cultures, students are encouraged to make
meaningful contributions to class discussions.
In some other cultures, knowledge is mainly
handed down from teachers. Write a short
essay describing your classroom culture and
expressing your feelings about it. You may
consider the following aspects:

« What is the refationship between teachers and
students like?

« To what extent are students involved in class
activities?

« What do you like or dislike about it?
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Time has wings. RIR=THIAT, —EBMALENRR, BATMEERDINSLET. BEE, RIEITHMERT, B3 TWang Hao, Yi Fei,
Thomas, Alice, THRTASHE, METAMEINE, INATHLNEE, WRTEHSD, EBTZABL, X=PALROKBRONERLNRTAD, &
EAZRLHAN. BOSBEATASN—NE, BASHASE— RN MERTED: MSTANBRNE, RTHCHERS, INBRENES, @Aﬁ@s
6, AENBRINEE, BERARTNNE, SR VARTER—wme. mosa—MRERmA, SEEmmnse TR g wr te
RE, ZHEST, BESNTEE, OE30E—HUNE, SYES/MANTHE—. PPTRREN, ENST—HEROCEsnEs, REE, RES.

TR IIET, bR ] RRRIET S RPNNT S BANE, CEADENAIT MBI AT ET, LBAF IS AR T — e oS
SRFMHY. BTHEE, HERMNTSIEMRRiron pestlel®, WEEHHAE, FaA—HNLRIKE, SAENBEHTWNBTENneedle. FHEA
“ZEAFSEFARIEET, EREBEAE—ANETE, TA3, $XaquarerflZ2BT, ENRMGIRENEE, MARDAENAMRAZRET NI
BAE—EKE, REIUNZNRANE, ROBSFEREN, BE—RIIS, BRFIWEN, W0H, (i,
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Like most

Reason

Different forms of homework 1 learn the importance of teamwork

More freedom m class
Topic 1s close to hife

Discussion m class

Presentation

Communicating with partner

in English

Teamwork

Open environment

Learn new words and
srammar

' z&uiﬁz: Enstﬁti;, lb\Eﬂi,ﬁbﬁﬁmmm e

IEFRBEIARIE

small debates

classroom interaction

better for entical thinking

have a deeper understanding:
build friendship with members;
mprove oral Enghsh

learn cooperation:
learn from other groups

improve oral English;
become famihar with each other

feel happy to express my view to my team

member

we can express what we think and
comumnunicate them with teacher and

not mentioned

evervone can express their ideas:
teacher 1s humorous and cute

different from high school and focuses on how
to express ourselves and listen to others

I'he teacher will not criticize my mistakes but

encourage me to express myself as much as |

can

Like least

Hard to unite
everyone as a team

Communication

Homework

Not mentioned

Witten homework

Too much teamwork

Online Enghish tasks

Listening test

some parts of
teamwork

Not mentioned

Final exam

Reason

bad experience of teamwork

I can't express myself well which

makes me negative m class

troublesome
take a lot of ime

necessary but boring

sometunes hard to communicate

too much to do and do not have
enough tune to fimsh it

always lose myself while listening

some students do not have the spint
of cooperation

anxious because [ think my Enghsh
IS l)('\Q]
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