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Target Students

= Freshmen English majors A
= Comprehensive University
= Current Level: CSE 4 y

Good command of grammar; Strong test-taking skills.

Difficulty in reasoning in English;
More emotional than rational in argumentation.
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Teaching Focus

ONIAQVY3H

Language

1.Nature of
Language

2. Functions of
Language
3.Verbal and Non-
verbal
Communication

4.Language
Learning

5.Language and
Thinking

Unit Themes

6.Cultural Values

I uiunan

Stereotypes
3.Ethnocentrism
9. Globalization

10.Cultural
Diversiy

11. Language and
Gender

12.Language and
Politics

13.Language and
Media

14.Translation
15.Intercultural

Communication
Competence

Text A Jeaning of America
(p-132-146)

John Fiske

course jeans are a supremely functional garment, comfortable, tough, sometimes
cheap, and requiring “low maintenance”—but so, too, are army fatigues. The
functionality of jeans is the precondition of their popularity, but does not
explain it. In particular, it does not explain the unique ability of jeans to transect
almost every social category we can think of: We cannot define a jeans wearer
by any of the major social category systems—gender, class, race, age, nation,

; . ; : i
religion, education. We might argue that jeans have two main social foci, those




Teaching Objectives of Unit 6

Critical

Thinking
Objectives

Understand the meanings of popular culture;

Express meanings conveyed in clothes across cultures.

Identify topic sentences and supporting details;

Anticipate and address counter arguments;
Evaluate dialectically American value of freedom;
Analyze the paradoxes in Chinese culture.

Embrace cultural diversity manefested in clothes;

Argue with confidence and objectivity;
Showcase the beauty of Chinese culture in English.

6 periods



Unit 6 Teaching Design

Session Time Teacher Activities Students Activity POA phase
Session 1 Before Class Previews the text and learn receptive conduct quizes on receptive vocabularies; M&A
(Periods 1-2) vocabularies;
In Class « completes the outline in groups; » introduce text background; E&M&A
« does comprehension check on » Global reading challenge and key
research design in the text; concepts explanation;
« analyze the first five paragraphs;
After Class draws a mindmap of first five paragraphs; Assess the mindmap and select a model on A&M
the university platform;
Session 2 Before Class previews mini-lecture on counter argument; | Upload a mini-lecture on counter arguments; A
(Periods 3-4) think about different dimensions of freedom;
RS L e In Class « grasps how to address a counter « analyze and clarifies meanings of paradox | E&M&A
argument; in the text;
» applies 4S structure on COVID » discuss individualism in groups (Text B);
Resilience Ranking; « provide materials for debate
* debate on the freedom;
After Class * submits a revised version of * assess students’ video; A
counterargument presentation online; * put students self-reflection in a portfolio;
« reflects on American value;
Session 3 In Class « works in groups to conduct a survey on | * summarize the meanings of jeans across E&M&A
(Periods 5-6) the underlying value in shool uniforms cultures;
task 3& 4 in China,and compare its difference » discuss values in Chinese clothes and
with Jeans; different cultural contexts;
After Class writes a research design on the paradox in | assess students’ research design. A

Chinese culture.

(M:Motivating E:Enabling A:Assessment)




Teaching Objectives of Demo Session

O Unit Objective: Anticipate and address counter arguments; 2

« Remember important expressions concerning counter arguments;
« Use"4S" structure to make a point;

Unit Objective: Anticipate and address counter arguments; 2

« Justify one’s argument by introducing possible counter arguments;
« Defend oneself with evidence;

Unit Objective: Argue with confidence and objectivity.

« Refute a counter argument with poise and confidence.



Rationale for Demo Session: Textbook exercise-oriented

Why? How?

« Be aware of different voices;
« Evaluate information critically;
« Stand up for what one believes In.

G -

II Evaluation and exploration

6. Where in the text does Fisk take into Text A Paragraphs 6-7 (p.133)
account counter arguments? How do you —
evaluate his strategies in addressing them? , , N 4

Real life application




Teaching Approach and Principle

Enabling

TERRIFIC utinzing R

Inquiring

POA (Wen,2016)

Language and critical thinking integrated instruction
Learning and using integration (Sun, 2019)

(Chen & Wen, 2020)



_ Motivating: Unit Project .

E Motivating 3 scenario:

Motivating 1 Scenario: -
International Cultural Festival

Campus English Corner -

Motivating 2 scenario:
Ted X Speech Contest

"
A 4 [ v
"

: Enabling 1 Enabling 2 Enabling 3
Enabling : :
Input:*-.. || Sl Igput: ., | Output: Input: H"“"OUtpUt:
Text + Video |-, Video 265 Text + Video |-+ | Presentation
I Video+Reading I Debate I
Assessmeni’:’%.,. Assessment: Assessment:
Collaborative Collaborative Collaborative

Teacher Assessment

0"‘

Teaching Design of Unit 6 Based on POA (adapted from Wen’s POA Model)



Teaching Procedures: Phase One Motivating

T L]
Handli
- f nu Search Sign In Sul il
C a p aC I ty O Cut through the chaos with real time updates on the news affecting the global economy. Enable Notifications. Later

COVID 19

The Covid Resilience Ranking
The Best And Worst Places to Be as The World
FinallyReopens
By Jinshan Hong, Rachel Chang and Kevin Varley,

ldentity
Student

O

Purpose

Defend one’s position

Occasion
O

English corner

Elements in the Demo’s Scenario

(Wen & Sun, 2020)



Teaching Procedure—Phase 1: Enabling

TERRIFIC
Inquire

apply
analyze
remember

Brief interactive activities



Teaching Procedures—Phase Three: Assessing

Formative
P Before
/ ’ \W class \

Collaborative

. In Class
Assessment Learning

N Peon¥ %

Summative

Assessment Method and Approach

Adapted from Wen’s Model (2016)



Teaching Procedures—Phase Three: Assessing

 Learning data collection;

Formative Before
/ \ // class o e

1 62%  100% T19970.6/ .

Collaborative . _ o Ciacs @ 18.0-200 10/21 12 62% o
Assessment Learning ® 16.0-18.0 8/21
13 100%  100% F4y =
14.0-16.0 5/21
12.0-14.0 0/21 14 100% oo 9w
/ W, : \ @ oozo o 15 76% 0o 55081 gg
Summative \ & After Class
' ' Fig4: 17.2/20 16 95% won ST S —
17 90% 00w
18  95% woow TN &
Assessment Method and Approach 19 A% o
20 100% 00w F1g551/ =

Adapted from Wen’s Model (2016)



Teaching Procedures—Phase Three: Assessing

Formative Before
e class

Collaborative Assessment Learning In Class

h N j g After Class /

Summative

Assessment Method and Approach

Adapted from Wen’s Model (2016)




Teaching Procedures—Phase Three: Assessing

Formative w._ Before
N Py o~ class .
y 4 \ y 4 N\
V 4 ‘c‘) (S’;_’g ,%Q
\ / .
Collaborative Assessment Learning In Class
N\ 4/ \ /
P até/;,&e'?" \““’\a /ﬁ{v
Summative "= After Class

Assessment Method and Approach

Adapted from Wen’s Model (2016)

Checklist

Specifications

Has he/she signaled a counter argument?

Has he/she stated the argument?

Has he/she supported the argument with
evidence?

Has he/she summarized the argument.

Yes

No



Teaching Procedures—Phase Three: Assessing

The Holistic Critical Thinking Scoring Rubric

Strong 4: Consistently does all or almost all of the following:

Accurately interprets evidence, statements, graphics, questions, etc.
Identifies the most important arguments (reasons and claims) pro and con.
Thoughtfully analyzes and evaluates major alternative points of view.

- Draws warranted, judicious, non-fallacious conclusions.
Formative Before Justifies key results and procedures, explains assumptions and reason.
class Fair-mindedly follows where evidence and reasons lead.
f \ Acceptable 3: Does most or many of the following:

Accurately interprets evidence, statements, graphics, questions, etc.
Identifies the most important arguments (reasons and claims) pro and con.
Thoughtfully analyzes and evaluates major alternative points of view.

C " b t. Draws warranted, judicious, non-fallacious conclusions.
O a ora |ve i Justifies key results and procedures, explains assumptions and reason.
Assessment Learnlng I n C Iass Fair-mindedly follows where evidence and reasons lead.

Unacceptable 2: Does most or many of the following:

’ Misinterprets evidence, statements, graphics, question, etc.
\ ' Fails to identify strong, relevant counter-arguments.
Ignores or superficially evaluates obvious alternative points of view.
s Draws unwarranted or fallacious conclusions.
After Class Justifies few results or procedures, seldom explains reasons.
Regardless of the evidence or reasons, maintains or defends views based on
self-interest or preconceptions.

Summative

Significantly Weak 1: Consistently does all or aimost all of the
following:

Offers biased interpretations of evidence, statements, graphics, questions
AS sessmen t M et h o) d an d Ap p roac h information or the points of view of others.
Fails to identify or hastily dismisses strong, relevant counter-arguments.
Ignores or superficially evaluates obvious alternative points of view.
Argues using fallacious or irrelevant reasons, and unwarranted claims.
Does not justify results or procedures, nor explain reasons.

Ad a p t e d f ro m We n 3 S M o d e I (2 0 1 6) Self_ints;gsz:rgle;seccgntct;ept%/rﬁ?nce or reasons, maintains or defends views based on

Exhibits close-mindedness or hostility to reason.

(Peter & Noreen, 2014)



Teaching Procedures: Phase Three Assessing

Formative tore

AN N

Collaborative

: In Class
Assessment Learning

\ // '\\After //

Summative Class

Assessment Method and Approach

Adapted from Wen’s Model (2016)

« Students upload the revised version
of their oral presentation on our
university’s platform;




Teaching Procedures—Phase Three: Assessing

e Students’ self-reflection.

Formative - | |
RE: What are your reflections on the American value of freedom?

class
/ // \\ Refltion o te American Vieof e
Through the analyzing the text about the value of freadom in Jeans, T come to understand why American peaple value freedom so much. Freedom to be

oneself s importent, buttoo much freedom can be really dangerous. That i why we need view freedom critically. When we see freedom in the context of
Collaborative COVID-19, 1 i especially important for us o be more responsible to others and sacrifice a litle bt of personal freedom, so that one day we will be able

Assessment Learning g Class toenjoy more feedom It

\ o . Atter / %Z

e Class RE: What are your reflections on using a counter argument?

1 am a very emotional person. When peoplz say bad things about me or my country, [ would fee!really angry and want to fisht back But the problem s ]
did not know how. S0 [ was quie motivated to learm more about counter argument because then [ can apply it n real ife 1n the future when | meet

Assessment Method and A pproac h foreigners who have negative views or have misunderstandings about China, Bt aferthis clas, I st o relet that just saing something is wrong or
feeling outrageous are fa from enough. 1t i mportant that we understand different views and why people thunk certan ways. Then we need refite the

counter argumet with examples and good logi. n s way, we can make our point clearer znd stronger.

Adapted from Wen’s Model (2016)



Highlighted Features of the Teaching Design

Integrate T,
textbook with |
current affairs

, ntegrate
Integrate . anguage
language earning with

learning with o " value-oriented
critical thinking e education

_____




Feature 1: Integrating textbook materials with current affairs.

a4 Unit Objective:
Evaluate American value of freedom critically. 39

Why are there unti-maskers? Whose freedom is the U.S. protecting?



Feature 2: Integrating language learning with critical thinking

INTELLECTUAL TRAITS
Intellectual Humility  Intellectual Perseverance
Intellectual Autonomy  Confidence in Reason
Intellectual Integrity  Intellectual Empathy
Intellectual Courage  Fairmindedness

Critical Thinking Competency Standards
(Paul & Elder, 2016:60)

TERRIFI

o
(V]

Inquiring

(Sun, 2019)

utinzing R



Feature 3: Integrating language learning with value education

Text Content: paradoxes of in U.S. popular culture
Discussion: paradoxes in Chinese culture

,  (Evaluation and exploration, p.140)
N E'
EQEF 4ot
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Unit 6

Jeaning of America §

John Fiske
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Task Introduction

Theme: COVID 19

English Comer
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Task Introduction 2
T a s k Covid Resilience Ranking
A + Worse Retter +

BLOOMBER PEOPLE COVERED)

R ACCT
0
New Zealand . 10

3 Switzerland 2.9 4
4 lsrael 2.9 59
5 France 2.8 40
6 Spain 72 4
7 Australia 70.1 14

8 Mainland China 40
vy UR, . 57
10 South Korea 68.6 19
11 Norway 67.9 36
12 Denmark 67.5 43
12 Qinnannara R7 AA

thi limit Af fran nantant ie shant ta avnira Qau an tan af hictaria m|

g
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ORemember important
expressions related to counter
arguments.

OUse “4S” structure to make a
counter argument.

O Justify one’s argument by taking
In possible counter arguments.

« Defend one’s argument with
evidence.

ORefute the counter argument
with poise and confidence.

02.
Teaching Objectives



4

,  Jeaning of America e |
.Iohn Fiske o y

' Of 125 students of mine, 118 were, on the day that I asked, wearing jeans. The
deviant seven, also possessed jeans, but did not happen to be wearing them. I

way as any to begin a book on popular culture.

2 Let’s dismiss their functionality first, for this has little to do with culture, which
is concerned with meanings, pleasures and identities rather than efficiency. Of
course jeans are a supremely functional garment, comfortable, tough, sometimes
cheap, and requiring “low maintenance”—but so, too, are army fatigues. The
functionality of jeans is the precondition of their popularity, but does not
explain it. In particular, it does not explain the unique ability of jeans to transect
almost every social category we can think of: We cannot define a jeans wearer
by any of the major social category systems—gender, class, race, age, nation,

religion, education. We might argue that jeans have two main social fodi, those
Z




Review
Para. 1-5

Free was the single most common adjective used,
frequently with the meaning of “free to be myself.”




Text Analysis

Para. 6 Question 1

An article in The New York Times (20 March 1988) The psychologist suggests that
quotes a psychologist who suggests that jeans’ lack of  jean’s lack of differentiation
differentiation results not in a freedom to be oneself,
but the freedom to hide oneself.

leads to
freedom to hide oneself .




Text Analysis

Para. 6 Question 1

An article in The New York Times (20 March 1988) The psychologist suggests that
quotes a psychologist who suggests that jeans’ lack of  jean’s lack of differentiation
differentiation results not in a freedom to be oneself,
but the freedom to hide oneself.

leads to
freedom to hide oneself .

Definition: an argument against another argument, idea or suggestion

Counterargument

Function: To show your audience that you are knowledgeable about a
full range of positions other than your own.




Text Analysis

Para. 6

This flip-side of “freedom” was not evident
among my students... Clothes are more normally
used to convey social meanings than to express
personal emotion or mood.

Para. 7

The desire to be oneself does not mean the
desire to be fundamentally different from everyone
else, but rather to situate individual differences
within the community.

Question 2

2. How would the author’s
students respond to the

psychologist’s idea?

Question 3

3. According to the author, the

desire to be oneself means .

A. completely different from
anyone else.

B. integrate yourself into the
community.



Text Analysis

Para. 6

This flip-side of “freedom” was not evident
among my students... Clothes are more normally
used to convey social meanings than to express
personal emotion or mood.

Para. 7

The desire to be oneself does not mean the
desire to be fundamentally different from everyone
else, but rather to situate individual differences
within the community.

Question 2

2. How would the author’s
students respond to the

psychologist’s idea?

Question 3

3. According to the author, the
desire to be oneself means .
A. completely different from
anyone else.
B. integrate yourself into
the community.



“4S”Steps of Refutation

An article in The New York Times (20 March 1988) quotes a
psychologist who suggests that jeans’ lack of differentiation

Step 1: Signal the counterargument.

FErEL € results not in a freedom to be oneself, but the freedom to
hide oneself.
This flip-side of “freedom” was not evident among my Step 2: State your own argument
students...

Para. 6

...Clothes are more normally used to convey social
meanings than to express personal emotion or mood.

The desire to be oneself does not mean the desire to be
Para. 7 fundamentally different from everyone else, but rather to
situate individual differences within the community.

Step 4: Summarize your argument.




Language Toolbox

According to X, ...

 To quote from X, ‘...

» Xtells/shows us that ...

» Referring to ..., X argues that

» As X stated/wrote/argued/discussed/expressed ...

Step 1: Signal

Step 2: State « To my mind, ... As far as | am concerned, ...
* From my point of view, ...
* My view / opinion / belief / impression / conviction is
that ...
* | would say that ...

Step 3: Support « Because...
* One reason is that ...

Step 4: Summarize * Therefore/so..
* In short/ in brief

* To sum up/ to summarize...



Task

Suppose you, a college student, are attending an
English corner with some of your foreign friends.
The topic today is to discuss a report “Covid
Resilience Ranking” released by Bloomberg on
June 28, 2021.

What do you think of this report and how would you
express your idea towards this report?

New Zealand

Covid Resilience Ranking

«Worse

Retter =

BLOONBERG ~ PEOPLE COVEREDy .
A (1K

ACCI

72.9 4

3 Switzerland

4 lsrael 72.9 59

5 France 72.8 40

6 Spain 72 4

1 Australia 70.1 14
m

S UR 05, 57
10 South Korea 68.6 19
11 Norway 67.9 36
12 Denmark 67.5 43
12 Qinnannara R7 AA
thiv limit Af fran Anntant ic ahaiit ta avnira Qtau an tan af hictaria m

70\
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Assessment Checklist

Specifications

Has he/she signaled a counterargument?

Has he/she stated the argument?

Has he/she supported the argument with
evidence?

Has he/she summarized the argument?




Presentation & Assessment

-

B Specifications Yes |

l l
|

|

|

== 1. Has she signaled a

la counterargument? v
== 2. Has she stated the | ;
! argument? Vv
== 3. Has she supported | 5
!-] the argument with N

~_evidence? | '

== 4. Has she summarized
._.3 the argument? |




Summary

Language & Reasoning

i -~ -
' / a—
N

Ha
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Homework

Revise your counterargument and
record yourself and then upload the
video to the university’s platform.




