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“the linguistic expressions which refer to the evolving text and to the
writer and imagined readers of that text” (Hyland, 2005, p.ix)

In comparing Text 1 and Text 2, the most striking difference is that the commercial text is very coherent,
explicit and self-contained, whereas the authentic text is much more "messy". In the remainder of this
section of the paper, we will examine in more detail some of the features which set these two texts
apart — why one seems so coherent and the other rather disjointed — and which demonstrate why the
EAP course books are not able to prepare students adequately for authentic lecture listening. These
features will be examined under four headings: features of spoken language, the interpersonal
strategies, discourse structuring and integration of listening with other media.

Flowerdew, John (1997). The teaching of academic listening comprehension
and the question of authenticity. English for Specific Purposes, 16(1), 27-46.
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TTiEE (metadiscourse)

the explicit ways that writers project themselves into their discourse to
signal their attitude towards both the propositional content and the
audience of the text (Thompson, 2001; Hyland & Jiang, 2018).

In comparing Text 1 and Text 2, the most striking difference is that the commercial text is very coherent,
explicit and self-contained, whereas the authentic text is much more "messy". In the remainder of this
section of the paper, we will examine in more detail some of the features which set these two texts
apart — why one seems so coherent and the other rather disjointed — and which demonstrate why the
EAP course books are not able to prepare students adequately for authentic lecture listening. These
features will be examined under four headings: features of spoken language, the interpersonal
strategies, discourse structuring and integration of listening with other media.

Flowerdew, John (1997). The teaching of academic listening comprehension
and the question of authenticity. English for Specific Purposes, 16(1), 27-46.




JLiGE (metadiscourse)

Language serves in the expression of 'content’, transactional,
and in the expression of social relations and personal attitudes,
interactional (Brown & Yule, 1983).
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Affect Emotional evaluation of things, processes or states of affairs

Aesthetic or value-laden evaluation of things, processes and

Awpreskiiton states of affairs

Judgement  The ethical evaluation of h behaviour

Martin, J. R., & White, P. R. R. (2005). The language of evaluation:
Appraisal in English. Basingstoke: Palgrave Macmillan.

4 fQHEAE: 2020 FE 3 W) (45219 )

In comparir very coherent,

explicit and|
section of

apart — wh

EAP course iiﬁiﬁfﬂﬁiﬁ%ﬁ&*ﬁﬁ}zﬁﬁi H{]E:H\ stening. These

features w| interpersonal
strategies, IHRE RBE

hensi
(ol 2050 K 4 o8 1838 9 B2, i 200240) Di 2‘;‘:&? 2:2%’_‘

Overview of metadiscourse
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Hyland (2005)

Hyland, K. 2005). Metadlscourse:
ploing ineractonin wring.
London: Continuu.

Mauranen (1993)
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An interpersonal model of metadiscourse

A widely used model of metadiscourse is that proposed by Hyland (2004;
2005; Hyland and Tse, 2004) which distinguishes interactive and
resources (Thompson, 2001).

Thompson, G. (2001). Interaction in academic writing: learning
to argue with the reader. Applied Linguistics, 22(1), 58-78.

The former are concerned with ways of organising discourse
and reflect the writer’s assessment of what needs to be made
explicit to guide what should be rec ed from the text.

The latter concern the writer’s efforts to control the level of personality in
a text and establish a suitable relationship to his or her data, arguments
and audience, marking the degree of intimacy,

Help to guide the reader through the text Resources

“ Lo express relations between main clauses in addition; but; thus; and
ST O refer to discourse acts, sequences or stages. Finally; to conclude; my purpose is

1o G T GT L T ] refer to information in other parts of the text noted above; see Fig; in section 2

1 refer to information from other texts according to X ; Z states

Lo LR elaborate propositional meanings namely; e.g .; such as; in other words

T |

withhold commitment and open dialogue might; perhaps: possible; about
. emphasize certainty or close dialogue. in fact; definitely; it is clear that
LR L T express writer's attitude to unfor ly; I agree; surprisingly
(00 explicit reference to author(s) '_ 1 we; my; me; our

L T explicitly build relationship with reader

consider; note; you can see that
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—The number of publications

A topic search of metadiscourse in the core collection of
Web of Science returns 431 papers from 1983 to 2
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. . The reflexive model of metadiscourse
Overview ()f nletadlscourse

Text-oriented text or language itself In this essay, in the following

0 1. 03 . 05 . By this I principally mean . . .,

Harris (1959) Crismore (1989) Hyland (2005) Writer-oriented prennersona As I stated above

Harts .5.(1959). Computoble Crimore, A (1989), Talking with Hyland, K. (2008). Metodlscourse: you may i thinking .

o snop Fanatons et s el By merson oo
As you know, ...

e plepsrarantin plchosi Reader-oriented imagined reader
.. . . ‘What do we mean by . . . then?
02 . Participant-oriented  both writer and reader y
As we can see, ...
Vande Kopple (1985) Mauranen (1993)

Vande Kopple, W.J.(1985).Some. Mauranen, & (1593). Cuturol

mtadncoune, Collge ompestion roraee oy Bt bt g Adel, A. (2006). Metadiscourse in L1 and L2 English.
Amsterdam: John Benjamins.

& Communicaton, 26,82.93.

L o PR B TEl ] ... “late stage” is characterized by high sugar requirements,
m large and persistent sporocarps with spores that are difficult to
germinate. According to this paradigm, early stage species

Organizing Indirect/covert interaction with audience would spread predominantly via spore dispersal in young and

Organizing 1 3 ccly evaluating audience needs | O ® ) disturbed habitats. [Medicine]

Involving/ In\folwlfg the aut_ilence Direct/overt interaction with audience Metadiscursive nouns (Jiang & Hyland, 2016)
Gl Evaluating discourse importance Involving 3

Evaluating communicative situation Evaluative
n 5 Direct or indirect interaction with audience
Organizing and evaluating Organizing (Di 5 . e .
Organizing and involving rganlg“il(vi:f;‘;‘;'::a{:‘l‘;‘iﬁeme“) In this study, we show that inhibition of mammalian target of
rapamycin (mTOR) signaling by rapamycin leads to an increase
Bouziri, B. (2021). A tripartite interpersonal model of Akt phosphorylatlon in Rh30 and RD

for investigating metadiscourse in academic lectures. Metadiscursive ve 2019)
Applied Linguistics. Advance online publication. .

Bi-dimensional




The meaning of a text is the result of these two
elements working together:

and

how this is made coherent, intelligible
and persuas
(Mauranen, 1993; Hyland and Tse, 2004).

» to a particular audience
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two main types of approach, thin and thick,
generally corre nd to the two definitional
traditions of metadiscourse
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Twisted Perylene Diimides with Tunable Redox Properties

for Organic Sodium-lon Batteries
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it e, fnian Magusie, A4 7 ganic rochargeable batieries gain hug scientific interest owing to the
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integrative
perspective

The broad approach, found in the
work of Crismore (1989), Hyland
(2005), and Vande Kopple (1985)
sees metadiscourse as the ways
writers organize a coherent
text and convey their attitudes

to what is discussed in the text.

thin approach

non-integrative
perspective

The narrow approach, championed
by Adel (2006) and Mauranen
(1993), talks of ‘discourse reflexivity’
and restricts its focus to the way
discourse talks about the on-
going discourse itself.

thick approach

Adel, A, & Mauranen, A. (2010). Metadiscourse: diverse and
divided perspectives. Nordic Journal of English Studies, 9(2), 1-11.




The thin approach can be placed at the purely
quantitative end, while the is
considerably more oriented.

The thin approach operates by retrieving
(usually on a large scale) all occurrences of a pre-
defined list of members of specific subsets.

The great advantage of this method is that the retrieval can be highly
automatised, which makes it possible to compare frequency and
distribution patterns across relatively large bodies of data. The analyst
is able to obtain a good overview of the occurrence and distribution of
metadiscourse in a given database, which then allows for quick
comparisons across genres, registers and contexts of use.

The operates by
first retrieving possible candidates,
then excluding irrelevant ones, and
finally analysing extended units of
metadiscursive meaning.

In this approach, the interesting part begins once the
basic examples have been retrieved and established
as relevant. The final analytical step typically
involves

lkowiso

approximately 400 search items
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an instance of spoken or written
language that has describable internal relationships of form
and meaning an external
communicative function or purpose and a given

ﬁiﬁiﬁﬁiﬁiﬁﬁﬁ?ﬁﬂl Hg E‘Z m audience/interlocutor

nnected text
anguage in use
ocial practice

discourse as connected text Celce-Murcia, M. and Olshtain, E. (2000) Discourse and

discourse a language in use context in language teaching: A guide for language
cial practice teachers. Cambridge: Cambridge University Press.

Topics wit tant high frequency in metadiscourse research over the periods e to e dramatic changes in metadiscourse research

19832003 % normed

Chi-value | p

raw  normed  raw normed change

Significantly up

820 05 o
student writing] 8.20 10.21

984 no2

48 042

disciplinary variation| 13.11 10.78
31 1063
corpus-based studyj 29.51 18.41
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Corpus characteristics of student writing and expert writing corpora
Central to successful research writing is the

Students Experts Total writers’ ability not only to identi
Discipline important knowledge gap but al
papers words papers words  words present research claims and findings in a
way that readers find plausible and
persuasive (Aull & Lancaster, 2014;
Hard applied Computer Hyland, 2004; Jiang, 2017).
4 105,509 40 35,6254 461,763

Material Science 40 88,592 40 215,998 304,590

Science

Physics 92,498 40 121,889 214,387

Hard pure
Life Science 99,678 40 232,457 332,135 A competent authorial identity is established by writers taking an stance

on knowledge and balancing the extent of authorial intervention
Total 386,277 926,598 1,312,875 against the convictions and expectations of their disciplinary
readers (Hyland, 2012; Jiang & Hyland, 2016).

One of the concerns of EAP is to bridge the
disparity of discursive practice between Overall distribution of interactional metadiscourse across disciplinary writer groups

novice and expert writers. per 10,000
A disciplines corpus
words
Henderson and Bar (2010)  compared Material Students 154.7
psychology students’ t and published a.rticlcs. Hard Science Experts 185.5
and find that student write; d fewe

and adverbial evaluative resources than experts. applied  Computer Silicents 225

Science Experts 172.2

Students 1183

Mansourizadeh and Ahmad (2011) show - Physics 5 e
s res ) T— tionlis % ar xperts !

that llru results and \lm.u\\mn ction is by educational PhD students and e Students e
most  typical ORE LW hich nov shed writers and show that students pure -
1710t1c1€nt MESCHmRuD do not always make inappropriately less

rhetorical persuasion than experts.

Science Experts 112.6

use of interactional features.




(1) The preliminary results show clearly a well-defined pore network at the nanoscale, with
pore size approximately 1.7-2.4 nm in diameter and spaced around 5-8 nm apart.

(EW, material science)
(2) This clearly demonstrates that the orthogonality is always maintained between two tiers
of the network. Table 1 clearly points out the additional reasons behind choosing circular
polarized transmission over linear polarized transmission... (EW, compute science)
(3) Table 2.1 shows that the range of the optimal scanning speed is larger for the higher laser

power, and it narrows for material with high thermal conductivity. (SW, material science)

(4) Compared with previously reported circuits, the LDO designed in this paper has a low area,

low quiescent power and flexible current loads. (SW, computer science)

Turning to the two applied disciplines, the differences mainly appear in
the results and discussion and conclusion sections.

Concordance plots typical of student and expert corpora
Plot 1 EW material science no. 11

Hits: 87
Chars: 30399
Plot2 EW computer science no. 4
I i Hits: 99
Chars: 47587

Plot 3 SW material science no. 10

TR

Plot4 SW computer science no. 21
—

2021/8/2

A likely consequence of PhD students’ le
adequate use of rhetorical means to explicitly
construct an argument of pragmatism (Parry, 1998)

Knowledge claims in lied sciences accrue value with a practical rather than
theoretical orientation and thus are strengthened by an explanato:
qualification about how much the “co-existing but competing pa

(Parry, 1998, p. 297) are applicable to social problems.

B

However, the persuasive engagement seems less
compelling in pure sciences where arguments are
mainly analytical and seldom justified for real-
world application (Hyland, 2004; Parry, 1998).

TEENHFRT

writer-oriented view of wri
reader-oriented view of writing
metadiscourse awareness



* to understand the relationship between language
and its contexts of use;

* to employ this knowledge in the service of
language and literacy education.

(Hyland, 2017)

« text-oriented view of writing
 writer-oriented view of writing

« reader-oriented view of writing
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(1) to make expert writers’ metadiscoursal features
and strategies salient to students;
a. concordanced materials
b. longer text fragments

(2) to develop the appropriate use of metadiscourse
in students’ written work.
a. classroom tasks: replacement tasks ...
b. writing for different audience;
c. peer feedback
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