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Objectives

Language Functions

—Discussing solutions to a problem

—Accepting advice

——Showing sympathy

Intercultural competence

—Exploring diverse consumption values across cultures
Critical thinking skills

——Comparing perspectives by weighing the pros and cons
of taking part—-time jobs for college students and
giving pocket money to children

—Developing perspective by comparing different
attitudes toward money



Money Doesn't
Grow on Trees!




- - let’s talk money

7 Do you need similar amount of money for
each month? On which items do you spend
most of your money each month?



Sample Answer

During a semester, the amount of money we
need for each month is roughly similar,

which is around . We’ ve divided our
expenses into almost the same categories,
namely , and . However, we have

different budgets for some categories. For
example, [ spend most of my money on food,
because I eat a lot every day and I think
taking enough nutritious food is extremely
important for a student, while my partner,
who 1s an avid shopper, spends most of her
money on shopping, especially the online
purchases.



Activity 1 What do you say

Dialogue 1 (pp56-58)

Key functions:

a. Showing sympathy

b. Exploring and suggesting solutions
c. Accepting advice



Anna’ s problem and the causes

Lucy’ ssuggestions

She couldn’t buy a tennis racquet that
she wanted, because she had no money
left.

Find out what happened to her budget.

She didn’t have a budget. The money
her father had given her was spent too
soon.

Find out what she spent her money on.

She had no idea how her money was
spent.

Keep an account of all that she spent.

She didn’t understand why she had to
do so, because she thought students
needed clothes and books.

How many clothes and books one
could have depend on one’s income.

She didn” t know how to manage her
money because she had never learnt to
carefully budget and her parents just
bought her the thing she needed.

Get pocket money from parents. Set a
fixed amount and make sure not to
spend more than that. Save for special
things.




, e VDO
Other solutions sy

Spend on things/services that you need, not what
you want.

Don” t be swayed by peer pressure

Borrow rather than buy.

Use the college library for books and movies.
Reduce eating out or getting take—out.

Cut down on entertainment.

Use WeChat (or other free messaging & calling
apps) to connect with family and friends.

Walk/cycle for short distances:; use public
transportation instead of taking a taxi.

Reduce, Reuse, Recycle.




Asking questions

You look a bit
worried. What’ s the
matter?

What did you do to---
Have you ---

I was wondering if

you  d ever thought
Of cee

Might it be an idea
toooo

Why don’ t you--:

Making suggestions
How about-:+*—ing

One idea would be
tO.o.

[’ d suggest that
you oo 0

Perhaps you ought
tO...

Maybe you should-:--

You could always-:--

I think it’ d be a
fantastic i1dea to--:



Have you experienced similar
difficulties with money management
college? If so, how did you handle
them? Which strategies of managing
finances introduced in the article
p 66 are useful to you?

1n
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Take Notes

A’s  problem
and the causes

B’s
suggestions

Showing
sympathy

Offering
Solutions

Accepting
advice




Role Play (p 59)

a. Analyze your task and discuss what you will
say 1in this situation with the group member who
takes the same role as you. Pay attention to the
ways of discussing solutions, showing sympathy
and accepting advice. (3minutes)

b. Role—play the situation with a group member
of the opposite role. Use the skills learnt in

this unit. Practice the key language functions.
3m

c. Reflect

d. Change your partner and your role. Make the
conversation a second time.



Activity 2: Pocket money




Activity 2: Pocket money

1) Did you receive money wrapped in red
envelopes for Chinese New Year? If you did, what
did you do with the money? What do you think is
the wise way to use the money? What do you think
parents could do to provide guidance to their
children on learning about financial management?

2)  Should parents give their children pocket
money? Why or why not? What factors should be
considered when it comes to the appropriate

amount of money being given to the children?



Pair Discussion

a. Do you agree with the points discussed
by your classmates?

b. Can you think of any more pros and
cons concerning parents giving pocket
money?



G1ving oplnions

-Aﬁreement/di saﬁregment
. Yes, that s right.

. It is my view that.. - Yes, that’ s true.
. T take the view thate-- . That’ s a good point.
« I believe that--- . AbSO].U.te].Y.

. T thinke-- . Yes, OK, bute-
) ) « I see what you mean, but--:
- What I think is-- I tak : —_—
' d that .- . take your point, but
- 1 say tha . I accept that, bute-
- It seems to me that- . That may be true, bute

- It seems . . Expressing doubt/weak disagreement
clear/obvious/evident to me I’ m not sure about that

that-- . Is there any evidence for that?
- I have to say that--
. But...
« To me--- . But surely---

« But don’ t you thinke?
I don’ t think that’ s right/true.



Activity 3: Student part-—
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British Parliamentary Style

(1) First Government Member: or Prime
Minister

(2) First Opposition Member:; or Leader of
the Opposition

(3) Second Government Member:
(4) Second Opposition Member:
(5) Third Government Member;

(6) Third Opposition Member:

(7) Government Whip;:

(8) Opposition Whip.



Should students take part-—
time jobs?

J

1 Participants:
Proposition (AB)/ Opposition (CD)
—Preparation 2min

——A opening speech 2min

]

O

O

1 —C opening speech 2min

7 —B concluding speech (summary) 2min
O

—D concluding speech (summary) 2min



Prepare for the points of

argument
Pros:

— increase self-esteem and
a sense of independence;

— may help develop

organizational and multi-

tasking skills;

— may help build relevant

skills and thus have a
positive impact on the

future career:

Cons:

— can take up too much
time and interfere
with your class
schedule;

— the time used for
part—time job can be
better spent at
student clubs and
organizations;

— payment 1s often not
satisfactory;



When you make an argument, you should
first make a claim and then explain and

“T think it’ s beneficial Tor-college

students to work part—time because it

helps develop a sense of independence and,

as a result, boost their self-esteem. For
emdquéﬁample, many students work as private
tutors for teenagers in middle schools or
high schools. In teaching, they
consolidate their own subject specific

knowledge, try to establish support]ﬁgjxamDIe
relationship with their students, an '
therefore experience enhanced sense of
competence. ”



——Does each side have clear and strong
points?

—Does each side have sufficient
explanation and evidence?

—Were the arguments presented in an
ordered and logical manner?



Non—Critical Thinking

-%
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O run

1 Exciting

1 Feels good
1 Attention getting

-1 Popular

1 BEasy

1 Spontaneous

- Deeply moved/felt
1 Advantageous

o Beneficial to me



Critical Thinking Standards
N

Clarity Accuracy Precision

Relevance Depth Breadth

Logic Significance Fairness




Universal Intellectual
Standards

Clarity Could'you elaborate further? Breadth |Do we need to look at this from
Could you give me an example? another perspective?
Could you illustrate what you mean? Do we need to consider another
: A
Accuracy |How could we check on that? point of view? .
: : . Do we need to look at this in other
How could we find out if that is true? Ways?
: 5 :
How could we verify or test that Logic Does all this make sense together?
Precision | Could you be more specific? Does your first argument fit in with
Could you give me more details? the your last?
Could you be more exact? Does what you say follow from the
evidence?
Relevance | How does that relate to the problem? Significa |Is this the most important problem
How does that bear on the issue? nce to consider?
How does that help us with the issue? Is this the central idea to focus on?
Which of these facts are most
Depth What factors make this a difficult important?
problem? Fairness [Are we considering all relevant

What are some of the complexities of
this question?

What are some of the difficulties we
need to deal with?

viewpoints in good faith?

Are we distorting some
information to maintain our biased
perspective?




Evaluation

a. Evaluate the quality of the debater’ s
arguments according to the critical
thinking standards.

b. If you take an oppositional side, how
would you respond to the debater’ s
arguments (in the form of refutation or
rejoinder) ?

c. What other arguments can you construct
for the debater’ s side?

d. Give advice to the debater on how
he/she can improve his/her arguments.



Critical thinkers routinely apply the intellectual standards to the
elements of reasoning in order to develop intellectual traits.

THE STANDARDS

Clarity Precision

Accuracy Significance

Relevance Completeness Must be
Logicalness Fairness applied to
Breadth Depth

Purposes Inferences
Questions Concepts
As we learn Points of view Implications
to develop Information Assumptions

INTELLECTUAL TRAITS

Intellectual Humility Intellectual Perseverance
Intellectual Autonomy Confidence in Reason
Intellectual Integrity Intellectual Empathy

Intellectual Courage Fairmindedness

Dr. Shadia Yousef Banjar 59



Activity 4: Interview (p68)




Activity 4: An interview about
money attitudes

Work in groups of 4. Designate the group
leader to be the interviewer and the
other four are interviewees. The
interviewer should take interview notes
and be ready to summarize your findings
and give a report to the whole class.



Evaluation and Reflection

Based on what you heard from the
interview, what conclusions can you draw
about each interviewee’ s attitude
towards money?

How did you reach this conclusion?

What information are you using 1in coming
to that conclusion?

[s there another way to interpret the
information?

How would you compare different
interviewee’ s points of view?



Money 1s 1mportant

1) it enables you to have more control over your
life, more freedom to carve out your own path
and fewer constraints on your choices;

2) it means being able to give your children the
best - the best education, the best health care,
and the best start in life;

3) it enables you to give back to your community,
to pick the charities and causes that you
believe in and support;:

4) having money means that life is not a
constant effort at keeping your head above the
water.



Argument vs Counter—argument

Do you agree with the statements? Why or
why not? Discuss in pairs.

Money is important. Why? Think of 3
other reasons. Then discuss in the
groups of 4.

Money is not everything. Why not? Think

of 3 reasons. The discuss in the groups
of 4.



Money is not everything

The love of money is the root of all evil.
Wealthy people are not always the happiest.

The pursuit of money causes some people to neglect their
children.

To get more money you may have to work longer hours.

You must spend a lot of time and energy to protect your
wealth.

Money corrupts. The more money you have, the more you want.

Too much wealth leads to disaster. Murder or kidnapping might
occur when big money is involved.

Success and wealth often earn you envy and even hostility,
which ruins good human relationships.

When you are rich it is hard to tell who is your real friend.

Some people reject materialistic values. They are motivated
by their interest in work or get involved in volunteer
organizations.



Danger of too much

- consumption

1 Spending more than we need does
not help us live a better life.




Homework

Review & preview.
1. Practice short dialogues with your partner using
the expressions in the language bank.
2. Develop the class discussion by asking yourself:

Do you agree with the points discussed by your
classmates? Can you think of more answers

concerning the topic?

3. When yvou preview, read the texts, underline the
useful expressions, note them down and try to use
them in your speaking and writing.

B. Write a short paragraph explaining your
attitude towards money: Is money important? Why or
why not?
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