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OPeer review, peer response, peer feedback
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Benefits in using peer response (Liu, J. & Hansen J., 2002

| |Cogmitive ________lSocial ___________|Linguistic __________|Practical ____

SELEICIN 1. Exercise thinking 1.Enhance 1. Enhance 1. Applicable across
communicative power metalinguistic knowledge student proficiency
levels
2. Take active role in 2. Receive authentic 2. Explore linguistic 2. Flexible across
learning feedback knowledge different stages in

the writing process
3.Engage in exploratory 3.Gain confidence and 3. Gain additional 3. Time-efficient in
talk reduce apprehension language skill practice some cases

4. Build critical skills 4.Establish collegial ties 4. Enhance participation 4. Reinforces process
and friendship and improve discourse writing

5. Demonstrate and S.Influence learners’ S. Find right words to

reinforce knowledge affective state express ideas

6. Build audience

awareness
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Unit 2

Learning objectives il Learning objective:

1) Describe personal experience 1) Achieve consistency in the plot
2) Create suspense 2) End a story effectively

3) Use flashback 3) Design foreshadowing




Standard

Evaluation scale Focused comments

Length and succinctness (40%)

The writing is appropriately long and without redundancy. 1 2 3 4 5
Content (20%)
The writing is drafted with the true feelings of the author. 1 2 3 4 5

The details are shown from different perspectives (e.g. actions, facial |1 2 3 4 5
expressions, setting...)

Organization and style (20%)

Plot points are skillfully arranged. 1 2 3 4 5

Suspense is successfully created if any. 1 2 3 4 5

Flashback is used appropriately if there is one. 1 2 3 4 5
Language (20%)

The writing is free of misspellings; words are capitalized correctly; |1 2 3 4 5
grammar is correct; sentences are punctuated correctly without run-ons
or fragments.

The tenses are used correctly. 1 2 3 4 5

The language flows naturally with effective wording. 1 2 3 4 5
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Sample peer review rubric (Liang 2017)

Standard | Evaluation scale | Focused comments
Length and succinctness (20%)
The writing is appropriately long and without |1 2 3 4 5

redundancy.
Content (20%)

The topic is well-chosen. 1 2 3 4 5
The plot is multidimensional and consistent. 1 2 3 4 5 .

i T Ee0%) If more than three mistakes
Plot points are skillfully arranged. 2 3 4 5 are found, the author can
The foreshadowing details are skillfully laid. 2 3 4 5 only get 1 or 2
The story ends effectively. 1 2 3 4 5

Language (30%)
The writing is free of misspellings; wordsare |1 2 3 4 5
capitalized correctly; sentences are punctuated
accurately without run-ons.

The tenses are used correctly.

The language flows naturally with effective |1 2 3 4 5
wording.

[\
W
N~
(V)]

Note: 1=fail; 2=unsatisfactory; 3=pass; 4=good; 5=excellent
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Part of the assessment scale (FHIR TEJTE 5 )

Length & succinctness (20%)

Content (20%)

Organization and style (30%)

Language (30%)

5 (18-20) The writing is above 700
words without redundancy.

(18-20) The topic is
relevant and found with
richness in theme.

The story is multi-
dimensional and generally
consistent.

(27-30) Plot points are well-connected
with a sound causal relationship. The
foreshadowing details are skillfully laid.
The story ends in a surprising yet
convincing way.

(27-30) The writer uses a range
of vocabulary, including less
common lexis appropriately;
uses a range of simple and
complex grammatical forms with
control and flexibility. Errors
may be present but do not
impede communication (not
more than 3 basic grammatical
mistakes).

4 (16-17) The writing is above 500
words with slight redundancy.

(16-17) The topic is
relevant with a clear theme.
The story is multi-
dimensional, occasionally
inconsistent in some areas.

(24-26) Plot points are generally well-
connected despite the slight loopholes.
Some foreshadowing details are
skillfully laid. The story ends naturally.

(24-26)

The writer uses of a certain range
of vocabulary appropriately; uses
a range of simple and complex
grammatical forms with a good
degree of control. Errors may be
present but do not impede
communication (not more than 3
basic grammatical mistakes).
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Modeling Modeling:

Instruction ;
with(out) process of

counselling

rubric revision

Self-
Initiated
revision

Peer
review
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The woman stood at the window, listening, She had been standing there for a few
minules. She was alone in the log house, looking al the desolate prairic and the first
snow of winler.

Nol until she had heard that sound was she really [righlened. Her husband had oflen
left her alone like this. for days at a time. Only now, when she was at last sure that she
was going to bear a child, things seemed different. Why hadn't she told her husband the
news before he rode away?

He had been too distraught. If he had known she was with child, he would not have
left her. Bul he was {roubled ¢nough, as il was. She could recall lum as he had slood
near this verv window, hands on her shoulders, and told her about the money. He was
tax collector of that frontier county; he had brought home a large bag of money and had

stowed if in a biscuif {in which he'd buried under a plank in the kitchen floor.



Some examples from
Table 14 Useful Sentences for Peer Response Activities

What ESL Students Might Say

What Might Be More Appropriate

Please change this word/expression/sentence
because it makes no sense here.

Could you please clarify this
word/expression/sentence?

I might be wrong, but I did not catch what you
meant here.

Can you come up with a better
word/expression/sentence for what you had in
mind?

I don’t understand this paper.

What do you mean?

What is your main idea?

I’m afraid that I did not quite understand this
paper because...

It seems that you’ve spent a lot of time working
on this paper, but could you give us a brief
summary of it?

How could you write this paper without a thesis
statement?

Can you tell me where your thesis statement is?
I’m afraid that I cannot find your thesis
statement.

Your thesis statement is not clear to me.

Could you help me locate your thesis statement
in the paper?

(Liu, J. & Hansen J., 2002)
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* http://www.thesaurus.com

Iaugh -| see definition of laugh

verb expressing amusement, happiness

Relevance A-E Length —,
Synonyms
chuckle Scream burst fracture die laughing
giggle shriek cachinnate guffaw roll in the aisles
grin snicker chortle titter split one's sides
howl snort convulsed break up with sound be in

roar whoop Crow crack up stitches
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" # Adirt clod hit me in the shoulder. | heard a giggle from Mr. Riggshee's tobacco patch on the other side of the road. "

olow of the flickering gaslights. Raucous, masculine laughter mingled with a shrill female giggle. Raw wind tugged at her cape, carrying the scent of approa
could rise, the brass flap slammed back open. Topple, Minotaur. A giggle brought him back to his knees. The Minotaur peered, as much as one

."ls that not the right word? " # Charlie answered with a giggle and a shake of her head. " Hip's an okay word, |

.#|wanted to laugh at the mess, the way we used to giggle at everything. There was a time when a bee sting would have been hilarious

The Baroness looked so comical standing there with her hand outstretched that Victoria started to giggle, but checked herself as she saw the expression
into place. # When the kid turned away so she couldn't hear him giggle, which she did anyway, Val noticed that across the back of his head

on the sidewalk a few inches away. # Oh well. She stifled a giggle. Michael probably would've done a tad better. # As Dirk got up

to look at him as he passed, with wistful smiles and the occasional girlish giggle. Even from the older ones. # York indeed made a fine figure of

Sawyer issued a particularly loud snore, almost a snort, and | muffled a giggle, stretching to kiss the small dark mole on his neck; it was one

surprisel " Malcolm insisted, still nearby, and | could not help but giggle; Sawyer grinned, tenderly kissing the side of my neck, stroking lightly with
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Thank you for listening!
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