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Using Your Voice /an Academic Voice

* Going beyond Writing with Sources: A Focus
on Academic Voice Wang, Stremler, Luyendyk
& Brokaw Presentation at TESOL 2013,
Dallas, TX



What is academic voice?

-“... we do not simply report findings or express
ideas in some neutral, context-free way; we
employ the rhetorical resources accepted for
the purpose of sharing meaning in a particular
genre and social community. Writers have to
select their words so that their readers are
drawn in, influenced and persuaded. Our use
of these resources, and the choices we make
from the alternatives they offer, signal who
we are” (Hyland, 2002: 1093).




Compare the voices in the three
paragraphs
e Handout, P.10



Developmental stages: Personal voice

In Japan, all students have to study English for 6 years
from junior high school to high school. However, few
Japanese students are successful in learning English. In
my opinion this is because English classes are desighed
not for communication but for college entrance
examinations. In this research, | would like to
investigate what kind of approaches would be helpful
for promoting students’ motivation to learn English. In
order to investigate the approaches, | will analyze the
research on motivation. | think understanding the
approaches would be helpful when | become a teacher.

Wang, Stremler, Luyendyk & Brokaw TESOL 2013



Writing with sources/in others’ voices

e Japanese students do not have much Willingness to
Communicate (WTC) in English. WTC is the individuals’
intentions to communicate with others (Maclntyre, 2007).
When students are willing to communicate, they will be more
active in learning English (Cao & Philp, 2006; Kang, 2005).
Although all Japanese students have to study English for 6 years
from junior high school to high school, a large number of
Japanese students are not comfortable to use English for oral
communication (lwami, 2001; Kikuchi, 2009). This is because
English classes are designed not for communication but for
college entrance examinations (Atsuta, 2003; Gorsuch, 2000).
This research investigates what kind of approaches would
promote students’ WTC in English. Understanding Japanese
language learners” motivation would be helpful when | become
a teacher.

Wang, Stremler, Luyendyk & Brokaw TESOL 2013



Using academic voice

Although Japanese students are required to study English for 6 years from
junior high to high school, unfortunately few are successful in learning to
communicate in English. This disappointing fact raises an important
question: Why do so many Japanese students after learning English for 6
years fail to develop oral fluency? In recent years, many researchers have
tried to answer this question. In his extensive research on motivation of
language learners learning English, Maclntyre (2007) identified Willingness
to Communicate (WTC) as an essential factor that contributes to the
success of language learning. Yashima (2008) pioneered a case study on the
effect of WTC on oral proficiency development among a group of Japanese
students. It was interesting to note that those who were willing to
communicate were more active in learning English. This preliminary finding
is encouraging. It suggests that an effective way to help Japanese students
to improve their oral proficiency is to promote WTC. Since Japan is the
world leading economy, it is important for Japanese students to be able to
communicate in English. This paper analyzes the research on motivation
and explores how to create a supportive language learning environment to
promote WTC.

Wang, Stremler, Luyendyk & Brokaw TESOL 2013



Stance verbs and evaluative adjectives

1. Stance verbs

— e.g. Smith (2011) assumes that students will know
how to construct academic voice.

— assume, suppose

2. Evaluative adjectives

— e.g. In her groundbreaking research, Smith proved
that...

— groundbreaking vs. unknown

Wang, Stremler, Luyendyk & Brokaw TESOL 2013



* Exercise on reporting verbs (Handout, 10)



Stance adverbials and modals

. Stance adverbials

— e.g. Surprisingly, the author concludes that global
warming is a myth.

. Modals

— e.g. The new proposal could have a negative
iImpact.

— The new proposal will have a negative impact.

Wang, Stremler, Luyendyk & Brokaw TESOL 2013



* Exercise on stance adverbials (Handout P. 11)



Adjectives, adverbials, and nouns
of modality

5. Adjectives
It + linking verb + adjective of modality + that clause

— e.q. It seems apparent that a poor diet will lessen a
person’s immunity to the common cold.

6. Adverbials

— e.g. Undeniably, this issue impacts...

7. Nouns

e.g. There is no doubt that the author’s assertion
lacks feasibility.

Wang, Stremler, Luyendyk & Brokaw TESOL 2013



Adjectives of importance and
reasoning

8. Adjectives of importance and reasoning
Structure: It + linking verb + adjective +
infinitive

— e.q. It is crucial to consider...
— |t seems reasonable to discuss...
— It appears uncommon to address...

Wang, Stremler, Luyendyk & Brokaw TESOL 2013



Present your personal stance through
interpreting/evaluating/critiquing the sources

Examples of personal stance through interpreting the source
material:

This study adds substantially to our understanding of ...
These findings enhance our understanding of ...

This study makes several noteworthy contributions to ...
This study provides additional evidence with respect to ...
This study provides insights for ...

The evidence from this study suggests that ...
The results of this study reveal that ...

Wang, Stremler, Luyendyk & Brokaw TESOL 2013



Handout

* Explain the stances of the authors in the
handout (p. 13)



Evaluative language (Luxin)

* Unusual limited ambitious modest small
restricted important flawed useful
significant innovative interesting careful
competent impressive elegant simple
traditional complex small scale exploratory
remarkable preliminary unsatisfactory

 Success failure
e Succeed fail



Task 1

Read Shi’s (2006) literature review
again and do the following tasks:

*Did she use any evaluative language?

*What kind of reporting verbs did she
use?



Are there any verbs which make a statement,
such as ‘report’?

Are there any verbs which express, in a very
general way, a writer’s personal judgment,
such as ‘explain’?

Are there any verbs which express a writer’s
opinion, such as ‘argue’?

Are there any verbs which present a writer’s
suggestion, such as ‘propose’?

Are there any verbs which express some kind
of disagreement, such as ‘doubt’?



Citation patterns

* Content- What information should you extract
from your source?

e Citation- to directly quote from your source,
to paraphrase or summarize

* Which studies shall you discuss as a group and
which one to discuss alone?



Citation patterns

Direct sentence quotation

Block quotation of 40 words or more
than four lines

Paraphrase (using your own original
words to restate information from a

source)

A one-sentence general summary of
several sources



Integral and non-integral citations

* |Integral citations- the name(s) of the cited
author(s) is a grammatical part of the citing
sentence

* Non-integral citations- the name(s) of the
cited author(s) stand(s) outside it, either in
parentheses or as represented by a number

* Find examples in Shi (2006)



Task 2: citation verb tense and aspect

Sentence Integral or SS or GS Tense Verb
number non-integral

SS: a single study GS: a group of studies




* |Integral citations are used when you aim
to discuss some of the previous work in
some detail, rather than consolidate many
studies and make general comments.

* Focusing on individual studies allows you
to indicate your perspective toward the
literature and more easily position your
research with respect to the body of
existing work.



Citation verb tense and aspect

Subtle and flexible

. Past- reference to a single study (often an
integral reference to research activity or
findings)

. Present perfect- reference to an area of
inquiry (generally non-integral citation)

. Present- reference to generally accepted
knowledge of the field



* Verbs that have to do with arguments,
claims, statements, and suggestions (e.g.,
argue, suggest, claim, or maintain) tend
to be used in the present.

* Past tense is more likely to be chosen for
verbs related with finding and showing
(e.g., find, identify, reveal, or indicate)



What are the differences?

e Jenkins, Cogo & Dewey (2011) concluded...

* Jenkins, Cogo & Dewey (2011) has
concluded...

e Jenkins, Cogo & Dewey (2011) concludes...



A move from past to present perfect and
then to present indicates that the
research reported is increasingly close to
the writer in some way: close to the
writer’s own opinion, or close to the
writer’s own research, or close to the
current state of knowledge.



Formal grammar style

1. Generally avoid contractions

* Export figures won’t improve until the
economy is stronger. X

* Export figures will not improve until the
economy is stronger. V



2. Use the more appropriate formal negative
forms

1) Not... any - Nno

* The analysis didn’t yield any new results. X
* The analysis yielded no new results. V

2) Not ... much " little

 The government didn’t allocate much funding
for the program. X

* The government allocated little funding for
the program. V



* Not... many few

* This problem doesn’t have many viable
solutions. x

* This problem has few viable solutions.V



3. Avoid addressing the reader as you

 You can see the results in Table 1.
* The results can be seen in Table 1.V



4. Be careful about using direct questions

e What can be done to lower costs?

* |t is necessary to consider how costs may
be lowered.V

* We now need to consider how costs may
be lowered. V



5. Place adverbs within the verb

* Actually, very little is known about the
general nature and prevalence of
scientific dishonesty.

* Very little is actually known about the
general nature and prevalence of
scientific dishonesty. Vv



6. Aim for an efficient use of words.

Try to use no more than you really need.

* |t may be difficult to make a decision
about the method that we should use.

* Choosing the proper method may be
difficult.
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Literature Review Writing
-- Summary

Luxin Yang

National Research Center for Foreign Language
Education

Beijing Foreign Studies University
vangluxin@bfsu.edu.cn



Why review the literature?

We are like dwarfs on the shoulders of
giants, so that we can see more than they,
and things at a greater distance, not by
virtue of any sharpness of sight on our part,
or any physical distinction, but because we
are carried high and raised up by their
glant size.

-- John of Salisbury, 12th century theologian and
author



Choosing areas to include in the review

 Your literature review needs to be more
than a listing of previous work.

* Through your choice to include or exclude
past work, you establish a context for
your work, highlighting its potential
contribution to the field and extending
the research story of your field in some
way.



Besides enlarging your knowledge about the
topic, writing a literature review lets you gain
and demonstrate skills in two areas:

* information seeking: the ability to scan the
literature efficiently, using manual or
computerized methods, to identify a set of
useful articles and books

* critical appraisal: the ability to apply
principles of analysis to identify unbiased and

valid studies.



A literature review must do these things:

a) be organized around and related directly to

the t
deve

b) synt

and i

nesis or research question you are
oping

nesize results into a summary of what is
s not known

c) identify areas of controversy in the literature

d) formulate questions that need further
research



Ask yourself questions like these:

1. What is the specific thesis, problem, or
research question that my literature review
helps to define?

2. What type of literature review am |
conducting? Am | looking at issues of theory?
methodology? policy? quantitative research
(e.g. on the effectiveness of a new procedure)?
qualitative research (e.g., studies )?



3. What is the scope of my literature review?
What types of publications am | using (e.g.,
journals, books, government documents,
popular media)? What discipline am | working

in (e.g., language teacher education, second
language writing)?

4. How good was my information seeking? Has
my search been wide enough to ensure | have
found all the relevant material? Has it been
narrow enough to exclude irrelevant material?
Is the number of sources | have used
appropriate for the length of my paper?



5. Have | critically analysed the literature | use? Do
| follow through a set of concepts and questions,
comparing items to each other in the ways they
deal with them? Instead of just listing and
summarizing items, do | assess them, discussing
strengths and weaknesses?

6. Have | cited and discussed studies contrary to
my perspective?

7. Will the reader find my literature review
relevant, appropriate, and useful?



Ask yourself questions like these about each
book or article you include:

1. Has the author formulated a problem/issue?

2. Is it clearly defined? Is its significance (scope,
severity, relevance) clearly established?

3. Could the problem have been approached
more effectively from another perspective?

4. What is the author’s research orientation (e.g.,
interpretive, critical science, combination)?



5. What is the author’s theoretical
framework (e.g., activity theory, second
language acquisition)?

6. What is the relationship between the
theoretical and research perspectives?

7. Has the author evaluated the literature
relevant to the problem/issue? Does the
author include literature taking positions
she or he does not agree with?



8. In a research study, how good are the
basic components of the study design
(e.g., participants, data collection, data
analysis)? Is the analysis of the data
accurate and relevant to the research
guestion? Are the conclusions validly
based upon the data and analysis?



9. In material written for a popular
readership, does the author use appeals
to emotion, one-sided examples, or
rhetorically-charged language and tone?

Is there an objective basis to the
reasoning, or it the author merely
“proving” what he or she already believes?



10. How does the author structure the argument?
Can you “deconstruct” the flow of the
argument to see whether or where it breaks
down logically (e.g., in establishing cause-effect
relationships)?

11. In what ways does this book or article
contribute to our understanding of the problem
under study, and in what ways is it useful for
practice? What are the strengths and
limitations?

12. How does this book or article relate to the
specific thesis or question | am developing?



Organizing the literature

* Group studies which examine related
dependent or independent variables

* Organize by type of design

* Organize around theoretical
premise/argument structure



Writing the subsections of the literature
review

1.One-by-one method

- descriptions of relevant studies one by
one grouping related studies together

- summary and overall critique
- move on to the next section of studies



Writing the subsections of the literature
review

2. Grouping of less relevant
studies/focus on most relevant

- few paragraphs describing a large number of
studies, their findings, their
weaknesses/strengths as a group

- later paragraphs devote greater individual
attention to more important studies



Writing the subsections of the literature
review

3. Organizing studies by findings
- less description of individual studies

- writer uses findings to support the

logical series of points developed in the
review

- most difficult to write



Writing the subsections of the
literature review

* One-by-one method

* Grouping of less relevant studies/focus
on most relevant

* Organizing studies by findings



Challenges

e How to link different sections of the
review to the flow of information is
smooth

e Using proper academic voice



