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Sequencing activities 75 212 e

) w
High AN Level of Student Control
Level of
Control
Low Level of Teacher Control  ~~

Gradual Release Model of Learning
(Murray & Christison, 2011, px44) 14



Planning

Instructing » Assessing

Model of the instructional process
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a5 E?

EAEA LI ZSS, e W
NI ALK T B . (Writing is not an end

In and of itself but rather a means of learning
about content and/or culture. )
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A2 51E?

P s SAYEM R a2 — e m
WL, ZINRs BAE R AL [ 32
'/%, |FEII;H%E'}E%E‘M/E‘§|.§O ... one of the

best ways to improve writing is to improve
reading, and vice versa; and in the writing
classroom, a lesson about writing is a lesson
about reading, and vice versa. (Hirvela, 2004,
p.11-12).
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Academic Reading and Writing for
Applied Linguistics AR T

Course objectives
Classroom teaching format
Requirements to students
Evaluation

Teaching materials/textbooks & reference
materials

Course Schedule and Assigned Readings

2014.7.24 % 18



The course aims to give students an
overview of important elements of
academic English writing, with an
emphasis on research and reporting Iin
the field of applied linguistics. This
course has a three-fold objective with
respect to the intellectual growth and
development of students:

2014.7.24 (178 19



(1) to improve their skills in expressing
themselves with clarity in writing, (2) to
develop their abilities to read academic
papers carefully and critically, and to
analyze and synthesize the ideas and

conceptsint
research and

nem, and (3) to improve their
library skills through individual
ects.

research proj

2014.7.24 % 20



The course will be conducted
through lectures combined with
class discussions of assigned
readings, individual and small-group
assignments in class, and students'
presentation of assignments and
their individual research project.

2014.7.24 % 21



The students are expected to form a study group of 4 or 5
students, discussing the required readings and assignments
for later reporting to the whole class. Course work includes 6
weekly mini-assignments and 1 literature review on the topic
In which one is interested. The term paper is written based
on at least 10 journal papers from prestigious journals in
applied linguistics such as Applied Linguistics, Canadian
Modern Language Review, International Journal of Applied
Linguistics, Journal of Second Language Writing, English for
Specific Purposes, Journal of English for Academic
Purposes, Language Awareness, Language Learning,
Language Teaching, Language Teaching Research,
Language Testing, The Modern Language Journal, System,
Teaching and Teacher Research, TESOL Quarterly, and
Written Communication.

2014.7.24 % 22



The paper Is expected to be written between
1500-2000 words, typed and double-spaced,
demonstrating ability to analyze critically
and synthesize the selected literature. The
weekly assignments are due on Sundays.
And the literature review paper is due on
January 6, 2014. Students are expected to
submit the hard copies of their assignments
to the instructor’'s mail box as well as send
the e-versions to luxin_yang@163.com.

2014.7.24 % 23
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EVALUATION 100%
A. 6 weekly assignments 60 %
B. Term paper 30%

C. Attendance and Participation 10%

2014.7.24 [li7e



Course Schedule and Assigned
Readings

Unit 1: Overview and Learning to do Graduate
School (Sept. 10)

Unit 2: Learning to do Graduate School (Sept.
17)

Unit 3: Overall Structure of Academic Papers
(Sept. 24)

Unit 4: Introduction and Literature Review (Oct.
8)

2014.7.24 (178 25



Unit 5: Introduction and Literature Review (Oct.
15)

Unit 6: Methods & Findings (Oct. 22)

Unit 7: Methods & Findings (Oct. 29)

Unit 8: Discussion and Conclusion (Nov. 5)
Unit 9: Discussion and Conclusion (Nov. 12)
Jnit 10: Abstract (Nov. 19)

2014.7.24 % 26



Unit 11: Literature Review Writing (Nov. 26)
Unit 12: Literature Review Writing (Dec. 3)
Unit 13: Literature Review Writing (Dec. 10)
Unit 14: Proposal Writing (Dec. 17)

Unit 15: (Dec. 24) Research Paper & Thesis
Writing

2014.7.24 % 27



Unit 1: Overview and Learning to do
Graduate School (Sept. 10)

Casanave, C. P. (2008). Learning participatory practices
In graduate school: Some perspective-taking by a
mainstream educator. In C. P. Casanave & X. Li (Eds.),
Learning the literacy practices of graduate school:
Insiders’ reflections on academic enculturation (pp. 14-
31). Ann Arbor, MI: The University of Michigan Press.

Li, X. (2008). Learning to write a thesis with an
argumentative edge. In C. P. Casanave & X. Li (Eds.),
Learning the literacy practices of graduate school:
Insiders’ reflections on academic enculturation (pp. 46-
57). Ann Arbor, MI: The University of Michigan Press.

2014.7.24 % 28



Unit 2: Learning to do Graduate School (Sept. 17)

Riazi, A. (1997). Acquiring disciplinary literacy: A social-
cognitive analysis of text production and learning among
Iranian graduate students of education. Journal of Second
Language Writing, 6 (2), 105-137.

Yang, L. (2012). Doctoring myself: Observation, interaction,
and action. Paper presented at the Symposium on Second
Language Writing, Purdue University, September 8, 2012.

Assignment 1: Write an essay on how to be a good graduate
student at National Research Center for Foreign Language
Education, drawing on examples from your interviews with 6
graduate students (2"d year MA or PhD students). No less
than 800 words.

2014.7.24 % 29



SRR

Genre (Swales, 1990)
Task (Long, 2005)
Theme (Hyland, 2004)

ACSM IS b = A B A
SR8
SIS
2 Wik
iR
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M LR

Unit 1 Life and Value (Overview of Narrative Writing)
time order signals
Unit 2 Empathy and Justice (Characterization)

concrete language
Unit 3 Growth and Maturity (Setting)

sensory words
Unit 4 Truth and Interpretation (Point of View)

tense, word choice

2014.7.24 [li7e



Unit 5 Dream and Faith (Theme)
figurative language

Unit 6 Conflict and Human Nature (Plot)
textual cohesion

Unit 7 Passion and Stance (Style & Tone)

diction

Unit 8 Love and Eternity (Image & Symbol)

Creative use of language

2014.7.24 [li7e
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Objectives

Warming-up (BB K, BRPAERE)

Part |: Learning the skills

o Explanations with examples (%#E A%, ZUfis|S)
Part |I: Case Analysis

o Classic readings (4 X % b Fbfr, dE— 2 EEERTT)
Part lll: Language Skills

o Explanations with examples (%#E A%, ZUfis|S)
Self-evaluation checklist
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o Learning to write is a complex process, both
iIndividual and social, that takes place over time

with continued practice and informed guidance
(Anokye, 2008, p. 62)
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Who do | think | am?

What makes me suitable for teaching
compositions?

What gives me my authority?
What can | offer my students?

How do | think my students see/think about
me when they first see me? How right are
they?

To examine ourselves, our identities, our
methaods, our theaories
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The outcomes through writing

Intellectual

Rhetorical knowledge
Critical thinking

Reading

Writing

Processes

Knowledge of conventions

2014.7.24 [li7e
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The Flower and Hayes writing
process model

Composing processes are
Interactive, intermingling, and
potentially simultaneous
Composing Is a goal-directed
activity

Expert writers compose differently
compared-with no;/ice writers



The writer’s
long-term
memory

Knowledge of topic,
Audience,
And writing plans

Task environment

The rhetorical problem

Text produced

4L

Topic so far

Audience

Exigency

Planning Reviewing
2 organizing Translating evaluating
@
] Goal : —
S oal setting editing
(@)]
J )
Monitor
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ABSimpleRepresentationBofEWritingEProcessi(builttonEHayesEREFlower,F1980,FPaltridgeletkhl. R
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The Flower and Hayes writing process
model- Criticisms

The translation from the model to actual
writing Is barely explained, e.g., no
specification of how the text material might be
constructed and what linguistic constraints
might be imposed on this construction.

A protocol analysis may not be valid

2014.7.24 [li7e 46



The Flower and Hayes writing process
model- contribution

Raise a new range of issues for public debate

Raise understanding of recursion in writing to
a new level

Attempt to model writing process and thereby
open writing research up to more explicit

claims, more explicit and testable hypotheses
and more carefully defined research methods

2014.7.24 [li7e 47



Bereiter and Scardamalia (1987)

They propose that the writing process cannot
assume a single processing model, but
should consider different processing models
at different developmental stages of writing.
They argue that the writing process of a
young student and that a mature skilled writer
cannot be the same.

Focus more on describing why and how
skilled and less-skilled writers compose
differently

2014.7.24 (178 48



A knowledge-telling model

t addresses the fact that novice writers plan
ess often than experts, revise less often and
ess extensively, and are primarily concerned
with generating content from their internal
resources. Their main goal is simply to tell what
they can remember based on the assignments,
the topic, or the genre.

2014.7.24 g% _‘LjL_I: )\( ;_vi/__g 1Jﬁ 49



A knowledge-transforming model

It suggests how skilled writers use the writing task
to analyse problems and set goals. These writers
are able to reflect on the complexities of the task
and resolve problems of content, form, audience,
style, organization, and so on within a content
space and a rhetorical space, so that there Is
continuous interaction between developing
knowledge and the text. Knowledge transforming
thus involves actively reworking thoughts so that in
the process not only text, but also ideas, may be
changed.

2014.7.24 g% _‘LjL_I: )\( % 1Jﬁ 50



Thinking and Writing

Bloom’s Taxonomy

Knowledge
Comprehension
Application
Analysis
Synthesis
Evaluation

2014.7.24

Cognitive thinking in
writing

Name/state

List/identify
Paraphrase/restate
Agree/disagree

Define

Analyze

Describe

Explain

Hustrate 5



AL
Approaches to knowledge and writing in

academic settings

Attitudes to knowledge  Learning approaches
Conserving knowledge =Reproductive
Critiquing knowledge Analytical
Extending knowledge Speculative

It means a shift from a focus on correctness (form),
to simple originality, to creative originality and the
Creation of new knowledge. (Paltridge, 2009, p.3)

2014.7.24 % 52



AL
Approaches to knowledge and writing in

academic settings

Attitudes to knowledge  Learning approaches
Conserving knowledge =Reproductive
Critiquing knowledge Analytical
Extending knowledge Speculative

Students thus move from summarizing and describing
Information to questioning, judging, and recombining
Information, to a deliberate search for new ideas, data
and explanations in writing.

2014.7.24 % 53
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PRTE S e
Academic language proficiency
Cummins (1981) reported that 5-7 years were

required for ESL students to come close to
grade norms in English academic proficiency.

BICS (Basic Interpersonal Communicative
Skills)

CALP (Cognitive Academic Language
Proficiency)

What are the implications for education?

2014.7.24 [liTRS Eﬁflﬁ‘}(% 1Jﬁ\ 54



‘ Range of contextual support and degree of
cognitive involvement in language tasks and
acttvities (Cummins, 2001, p. 67)

Cognitively
Undemanding

A C
Context Context

Embedded B D Reduced

Cognitively
Demanding

SRV

2014.7.24 2
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Creating effective assignments plays a
large role in how students respond to

their writing experience. (Anokye, 2008, p.
65)

2014.7.24 [l
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Writing assignments

We need to make sure the assignment has a

purpose related to the course objectives and
outcomes.

Will it help students learn?
s a model available?
s it concrete and challenging?

s there any relationship among the tasks for
the assignment?

Do students know the purpose of the
assignment?

2014.7.24 % 57



Writing tasks

Write a short story with an O. Henry
ending of at least 400 words. Try to use
the expressions and technigques that we
have learnt from this text (O. Henry's
After Twenty Years).

2014.7.24 % 58



Writing tasks

Retell the story from the boy’s point of
view In about 300 words (after reading

Hemingway’s A Day’s Wait).

ry to detect

the boy’'s mental activities. Here is the

beginning.

| got a headache in an early morning. | heard
the doctor tell my father that | had a temperature
of 102 degrees. I began to worry because....

2014.7.24 [li7e
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What 1s Good Writing?

Good writing Is a successful combination of
content, organization, and expression used In
a rhetorical context.

Good writing should have an audience In
mind and should effectively address that
audience.

Good writing Is often not achieved in one
draft, and students use peer review, teacher
comments, feedback, and self-evaluation to
achieve good writing. (aAnokye, 2008, p. 68)

2014.7.24 (178 60



The tasks of the teacher in writing

Demonstrating (modelling) 2 se50)
Motivating and provoking
Supporting (SRR
Responding

Evaluating

2014.7.24 (178 61



Modelling: read to write, write to read

Providing model texts 5670

Guiding/facilitating students’
understanding and analysis of model

texts

Create opportunities for students to
transfer from model texts to their own
writings (task design)

2014.7.24 [li7e
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Weriting strategies/rhetoric

Description (e.g., spatial order)
Narration (e.g., chronological order)
Process

Comparison and contrast
Classification

Definition

4 g%



Contrastive rhetoric

English Semitic Oriental Romance Russian
’
7
/ \
/ /
—_— /
, /
/
7 y.
/ (N |
AN _l

(from Kaplan, 1966)
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FVE GRS

The role of L1 writing competence
and strategies

Stages In the process of writing

2014.7.24 [li7e
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The “Dual Iceberg” Representation of Bilingual
proficiency (Cummins, 1996, p. 111)

Surface
features

Surface
features

Common Underlying Proficiency

CPFER2 1)

2014.7.24 [li7e



[.1/1.2 writing and writing strategies

L1 writing ability provides the
foundation for L2 writing.

Writing strategies could be transferred
from L1 to L2.

o Planning
0 Reviewing
o Revising

2014.7.24 [li7e



Discuss the 1.1 writing process with

students

Make learners aware of the
processes they use to write in L1 by
having them identify their own L1
writing strategies.
Are you aware of your own writing
process?

PF 5 I
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Writing process

Invention
Collection
Organization
Drafting
Revising
Proofreading

4 g%



Organizing: putting information in
an outline
OUTLINE
l.  Introduction Il. Body

A. Grab attention A. Build points

B. State thesis B. Develop ideas

C. Support main
claim

11l. Conclusion

A. Reemphasize
main idea

2014.7.24 [li7e 70



The Tortoise and the Hare

1. Introduction of characters
a. Tortoise
b. Hare
2. The bet
a. A race of speed
b. Setting the distance
3. The beginning of the race
a. The hare takes the lead
b. The tortoise,keeps on moving



4. The middle of the race
a. The hare takes a nap
b. The tortoise keeps on moving
5. The end of the race
a. The hare wakes up too late
b. The tortoise keeps on moving
c. The tortoise wins the race
6. The moral of the story
a. Slow and steady wins the race

2014.7.24 [lTR7S



Responding to .2 writing




Feedback on writing

Teachers of L2 writers can and
should learn to treat student errors
effectively. (Ferris, 2011, p. 71)

2014.7.24 g%
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Responding to student errors

Which errors should be corrected?
When should error feedback be provided?
How should teachers give error feedback?

How can teachers help students to process
and utilize error feedback effectively?

How can EFL writing teachers use their time
wisely and avoid burnout in giving error
feedback?

2014.7.24 [li7e
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Criteria for selective error feedback

Consider errors common to L2 writers

Recognize that different students may
make distinct types of errors

Students’ English language learning
backgrounds

The influence of L1

Decide how to prioritize error
feedback for individual students

2014.7.24 (178 76



Options for corrective feedback

Direct vs indirect feedback
Error location vs error labeling

Marking broader vs narrower categories of
errors

Codes vs symbols vs verbal comments
Textual corrections vs endnotes

Alternatives to written error correction:
conferences

2014.7.24 (178 77



Avoiding burnout

Do not feel that you must give
written error feedback on every
single paper students write

Assess what your students know,
find out what they want, and

design your feedback strategies
accordingly

4 g%



Reterences

Cummins, J. (1996). Negotiating identities:
Education for empowerment in a diverse society.
California association for bilingual education.

Ferris, D. & Hedgcock, J. (2005). Teaching ESL
composition: Purpose, process, and practice.
Lawrence Erlbaum.

Harmer, J. (2008). How to teach writing. Pearson
Longman.

Scott, V. M. (1996). Rethinking foreign language
writing. Boston, MA: Heinle & Heinle.

Shrum, J. L. & Glisan, E. W. (2000). Teacher’s
handbook: Contextualized language instruction.

Heinle & Heinle. (ZUMTMr: SMEZCHIEBID
Williams, J. (2005). Teaching writing in second and
foreignfanguage classrooms. McGraw-Hilt:

2014.7.24 (178 79




s Ui TS ) e W !

m) JE - 7

24 [l



