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Preface

Systemic functional linguistics (SFL) is an approach to the study of
language as a social semiotic system (Halliday, 1978). It is an appliable
linguistics in the sense that it can be used to solve real problems in society.
Its problem-solving power derives from its robust theory of language use in
context and its comprehensive descriptions of the grammatical systems of
language that support text analysis. One of the areas to which SFL has been
productively applied is language and literacy education, where it provides
fresh insights into textual/semiotic practices that help educators better
understand and tackle issues related to language/literacy teaching and learning.
As such, SFL is also a socially accountable linguistics.

The book demonstrates the relevance of SFL to English literacy education,
showing how SFL theory and praxis can be recontextualized to support literacy
teaching and learning in a foreign language education context such as China,
where English is widely promoted as a school subject from elementary through
tertiary education and highly valued in many sectors of society. Specifically, it
draws on key SFL principles and concepts to reenvision the role of grammar
in English literacy education (Chapter 1), to guide efforts to reform curriculum
and innovate pedagogy in English education (Chapter 3), to assess text
complexity and text difficulty for the purpose of reading instruction (Chapter 4),
to scaffold close reading of academic texts (Chapter 5), to promote critical
literacy in disciplinary learning (Chapter 6), to develop a deeper understanding
of and greater expertise in academic writing (Chapter 7), to enhance writing

instruction across academic content areas (Chapter 8), and to evaluate student

XVviii



Preface

writing (Chapter 9). It also provides a concise account of functional grammar
that is accessible to and useable by classroom teachers (Chapter 2) and
describes evidence-based ways of empowering teachers that enable them to
better scaffold students’ language/literacy learning and facilitate their growth
as critical readers, powerful writers, and proficient language users (Chapter 10).

The book promotes a “linguistically informed, responsive, and embedded
pedagogy” (Fang, 2020) that explicitly addresses the hidden curriculum
of schooling; facilitates access to socially privileged forms of knowledge,
ideology, and habits of mind; and engenders more effective participation
in academic/disciplinary discourse communities. The pedagogy embraces
a language-based theory of learning (Halliday, 1993), viewing literacy as
a language-based semiosis and knowledge as mediated primarily through
language. It situates language and literacy development work within
authentic units of instruction, demonstrating how language learning, literacy
development, and knowledge building can co-occur in meaningful contexts,
where students are exploring questions significant to their discipline or issues
relevant to their personal interests.

The book provides teachers with a basic understanding of SFL theory
and functional grammar, as well as their applications in language and literacy
education. It describes major SFL-informed approaches and associated
strategies for promoting language learning and literacy development that also
help with building content knowledge and developing disciplinary habits of
mind. The book should be of primary interest to English language/literacy
teachers and teacher educators in colleges and universities, as well as scholars
and graduate students in English applied linguistics and English education
who are concerned with the pedagogical applications of an abstract linguistics
theory such as SFL. Scholars and teachers in other disciplines who are seeking
ways to infuse meaningful language and literacy work into content instruction

will also find the ideas and strategies presented in the book relevant and useful.
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